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Chapter-I 
 
 
 
INTRODUCTION 
 
Personality characteristics is the development of the 
organized pattern of behavior that makes a person 
distinctive. Personality development occurs by the ongoing 
interaction of temperament, character and environment. 
Temperament is the set of genetically determined traits that 
determine the child‟s approaches to the world. The second 
component of personality comes from adaptive pattern 
related to a child‟s specific environment. Most psychologists 
agree that these two factors temperament and environment 
influence the development of a personality.  The 3rd 
component of personality is character, the set of emotional, 
cognitive and behavioral patterns learned from experiences 
that determines how a person thinks, feels and behaves. 
Renowned psychologist Carl Rogers emphasized how 
a childhood experience affects personality development. 
Many psychologists believe that, there are certain critical 
periods in personality development- period when the child 
will be more sensitive to certain environmental factors. Most 
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experts believe that a child‟s experiences in the family are 
important for his or her personality characteristics. Child 
rearing practices are especially critical. In the dominant 
culture of North America, children are usually in ways that 
encourage them to become self reliant and independent. 
Children are often allowed to act somewhat like equals to 
their parents. All experts agree that high quality parenting 
plays a critical role in the development of a child‟s 
personality. When parents understand how their child 
responds to certain situations, they can anticipate issues that 
might be problematic for their child. Parents who know how 
to adapt their parenting approach to the particular 
temperament of their child can provide guidance and ensure 
the successful development of their child‟s personality. 
Popular recognition of the role personality plays in 
successful adjustments to modern life has given strong 
impetus to the scientific study of personality. In simple 
cultures personality is of secondary importance in social 
relationship, but in cultures where social life is complex, 
personality is of major importance. Today emphasis is given 
on developing personality patterns in children which will 
help them to make satisfactory adjustment with the 
environment. The second impetus to the scientific study of 
personality has come from the growing evidence that 
learning rather than heredity, largely determines what ones 
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personality will be like. The 3rd and the greatest impetus to 
the scientific study of personality is the realization that, since 
personality development can be controlled, the personality 
patterns can also be changed and modified in ways that lead 
to improved personal and social adjustment. 
The concept of personality refers to the profile of stable 
beliefs, moods, and behaviors that differentiate among 
children and adults who live in a particular society. 
Contemporary theorists emphasize personality traits having 
to do with individualism, internalized conscience, sociability 
with strangers, the ability to control strong emotions and 
impulses and personal achievement. An important reason 
for the immaturity of our understanding of personality 
development is the heavy reliance questionnaire that are 
used by the researchers. Because there is less use of 
behavioral observations of children. There are five different 
hypothesis regarding the early original of personality. It is 
assumed that child‟s inherited biology is an important basis 
for the child‟s later personality. The 2nd hypothesis regarding 
personality development comes from Sigmund Freud‟s 
suggestion that differences in parental socialization, 
Produced in anxiety, which in turn, leads to different 
personalities. The 3rd set of hypothesis emphasizes on direct 
social experiences with parents. The 4th notion is that each 
child imposes a personal interpretation to the experiences 
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that makes the concept of self critical to the child‟s 
personality. The final sources of hypothesis regarding the 
original of personality comes from inferences based on direct 
observation of a child‟s behavior. 
Children are not just adults. They go through typical 
characteristics of growth, intellectually, emotionally and 
socially on their way to becoming adults. There is no doubt 
that an individual is the by-product of heredity and 
environmental factors. These two factors contribute to the 
development of an individual. The way an individual is like 
or different from other individuals in his performance and 
personality is due to these factors. All the conditions that 
influence personality development, relationship between the 
individual and the members of his family unquestionably 
rank first. The home is the person‟s primary environment 
from the time he is born. Scientific studies of the family is a 
wide variety of cultures have revealed why it has such 
impact on developing concept of self in childhood and why 
this impact persists relatively unchanged throughout the life 
span. The reasons universal are as under: 
 Family influence on personality is greatest when 
the major part of one‟s time is spent in the home 
and with members of the family. 
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 Family members exert more control over a 
person‟s behavior than any other person or 
group of persons. 
 The persistence of family relationship reinforces 
the effect of the emotional tie. The family 
environment has a significant role in the 
emotional make up of a child. 
 Personality is formed in the first instance within 
the womb of family relationship. It is from these 
early experiences that child acquires his 
attitudes, values, and pattern of social behavior. 
The pattern of personality development in the 
young child is established primarily with the 
frame work of his relationship with the parents. 
During the child‟s earliest years the parents 
constitute the chief social influence which the 
child experiences. 
Directly, the family influences personality 
development by moulding and by communication. 
Indirectly, the influence comes from identification, from 
unconscious imitation of attitudes, behavior pattern etc. 
Studies reveal that both children and young adolescent 
acquire patterns of behavior similar to those of family 
members. The family, as the child‟s first social environment 
and as the social group with which he has the most frequent  
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and closest contacts, is the important sources of personality 
molding. This has been stressed by peck and Havighusst. 
Each child is just about the kind of person that would 
be predicted from the knowledge of the way his parents 
treated him. Indeed, it seems reasonable to say that, to an 
almost strong degree, each child learns to feel and act, 
psychologically and morally, as just the kind of person his 
father and mother have in their relationship with him within 
the home, plays the central role in the molding process 
because she has more and closer contact with the child than 
any other family members. Research studies have revealed 
that mother has great role in the personality development of 
a child. The parental attitude has great influences especially 
mother because s he has very close contact with the child. 
Women who can be a mother, daughter, sister or wife is one 
of the Almighty‟s greatest unique gifts to man or mankind. 
We see that  great personalities of the world like Sir Syed 
Ahmen Khan, Dr. Iqbal, Socrates Plato, Aristotle, Ibrahim 
lincon or Mahatma Gandi had great mothers behind them. It 
is the women who can save the world from the impending 
fear or threat & it is also she, who can rescue the country 
from the guiding compulsion of other countries. Almighty 
has bestowed her with such a  capacity and capability that 
she can provide a tune of life to the new generation. We see 
that the progress made by developing countries of the world 
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is attributed to a great extent to the role that the women of 
those countries have played in this connection there is no 
gain in saying the fact, “the handle that rocks the cradle 
makes the world. 
The society must,  respect the Sexes equally there lies 
the good of society itself. Any attempt to create distrust and 
dissensions between the two, will do good neither to the 
sexes nor to the society, strife between sexes will only get 
greater strife and destruction. 
Healthy women can give birth to healthy children. A 
socially, normally, mentally & emotionally stable mother is 
the almost need of the time, because from them, we can 
expect and hope the children who will be having all the 
tendencies and peculiarities of good life. 
The centre of every home is the mother she is the one 
who must make the day to day decisions, guiding the 
children as they grow up and helping them to meet the 
battle of life with courage and understanding. It is largely 
her place to see that all are fed and well cared for she must 
train them in the way they should go. This is particularly 
true in the early years before they go to school even 
afterward her word should remain the unwritten law in the 
home. To her/ every child must be given a full measure of 
love and respect and if she is wise, she will teach them, to 
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love and respect concerning problems of working women 
has been done in the more advanced countries of the world, 
some work has also been done in our country. However, 
survey and studies which cover several aspects of problem 
of women and children are many and quantitatively 
extensive. These studies whether books on article are 
sometimes repetitive and often very general in their 
approach and the information cited in these are still uneven 
and scantily. A number of studies are projected on various 
aspects of the problem and are riddled with problems of 
comparability & allocation. 
The first school of child is believed to be lap of mother 
some of the things which we call instincts which are inherent 
in child. But are to be shaped or given a right direction is the 
mothers duty. Let‟s see one of the things of the child which 
has inherited in sucking, but this can be true only if mother 
puts her nipple in the mouth of the child which he has 
inherited in sucking but this can be true only if mother puts 
her nipple in the mouth of the child and he starts sucking, so 
mother has provided a stimulus to this instinct of sucking. It 
is the mother who takes, round the clock, the care of the 
child, when it is needed utmost. After few months of life the 
child starts to recognized her mother. A mile stone comes in 
child of its own but need right support and directions child 
can be deaf & dumb if we do not communicate to him. So it 
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is the mother, or other members of the family which develop 
and help in growing the child in a normal and socially 
acceptable child. The whole individual can be divided in 
different aspect of life, like social, emotional, home & health 
aspect. 
Indian mothers are usually malnourished, but they try 
to make child a healthy one child steal everything from 
mother and builds his/her body at the cost of mother‟s 
health but still mother never complains of it and tries to 
produce more and more children. She tries to keep the child 
socially, mentally and physically healthy at the cost of her 
life whatever child achieves depends much on the guidance, 
support, love and care of his/ her mother during the first 
few years of life in particular. 
The past four decades have witnessed a significant rise 
in woman‟s employment, particularly among woman with 
children in the home. This shift has sparked considerable 
academic debate regarding the consequences of mother‟s 
employment for families, & especially for children (Jacobs & 
Garson), 2004). Finding from the resultant literature are 
mixed. One set of studies argues that maternal employment 
is detrimental for child out comes. For example, Coleman 
(1988) argues that the most significant negative effect of 
increasing female labor force participation is on the cognitive 
achievement of children of employed woman. Ruhm (2004) 
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provides empirical support for this proposition. A second set 
of studies finds that maternal employment neither affects the 
quality of the mother-child relationship, nor the academic 
achievement of children measured in test scores (Muller, 
1995; Golberg, Greenberger, Nagel, 1996; Parcel, Nickoll, 
Dufur, 2000, McGroder et al; 2005). Still other scholars 
suggest that maternal employment generally has favorable 
effects on child outcomes (Vandell & Ramanan, 1992; Parcel 
& Menaghan, 1994; Hoffman & Youngblade, 1999). 
All three of these literatures focus on the quantity of 
maternal employment, examining how maternal 
employment shapes children‟s academic achievement 
through mothers work schedules & work hours, & 
occasionally mothers pay. 
 The literature on the effects of maternal employment 
on child outcomes provides different reasons & mechanisms 
as to why & how maternal & non maternal employment 
might affect child outcomes. On the one hand, scholars who 
find adverse effects of maternal employment on child 
outcomes argue that maternal employment, particularly 
during the early years of life leads to cognitive and 
behavioral problems in later life (Blau and Gross berg, 1992, 
Brooks-Gunn, Han and Waldfogel, 2002; Ruhm,2004). These 
Authors argue that maternal employment adversely affects 
the home environment, & the non maternal care used during 
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the early years of life turns out to have negative impact on 
cognitive out comes (Waldfogel, Han & Brooks-Gunn; 2002). 
They argue that mothers who return to work in the early 
years of a child‟s life might inadvertently be less patient, less 
sensitive & less nurturing to their children, & thus create a 
negative home environment hindering their Childs cognitive 
development. 
Brooks-Gunn, Han, & Waldfogel (2002) also argue that 
the timing & intensity of maternal employment is important 
in explaining the negative effects of maternal employment 
on children. They find that the children of mothers who 
worked long hours after the child was three years old had 
lower cognitive development scores. In addition, Ruhm 
(2004) observes that the children of woman who were 
employed during the child‟s first early years of  life had 
significantly lower academic achievement than those 
children whose mothers stayed at home in the same period. 
These findings resonate with Coleman‟s (1988) argument 
that maternal employment has unfavorable effects on social 
capital i.e, “the relations between children & parents” in the 
house hold because it translates into less time the mother 
spends with children. Desai, Chase-Lansdale, & Michael 
(1989) find adverse effects of maternal employment on 
middle class boys when their mothers started working in the 
early  years of life. The same authors, however, find that the 
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negative effect of maternal employment is absent when 
mothers start working once the child is older. Thus, it seems 
that this set of studies argue that timing & intensity of 
maternal employment may be important factors to consider 
when we think about the relationship between, maternal 
employment & child outcomes.  
Yet, Hochschild (1989), Hays (2001) & Lareau (2003) 
might argue against this line of reasoning, suggesting 
instead that motherhood is not only about the absolute 
hours a woman spends with her child, but about the quality 
of interactions they have when they spend time together. In 
other words, the fact that a mother works many hours does 
not necessarily mean that she is not allocating enough time 
to her child. She may make up the loss in quantity of time 
through quality of time spent with her child. Moreover, the 
assumption that each additional hour a mother works is one 
less hour she spends with her child is not empirically 
supported. As Bianchi et al. (2006) demonstrate with time 
diary data, employed mother are creative in finding ways to 
maintain interactional time with children, often by reducing 
time allocated to housework to leisure, to personal time, & to 
sleeping time.  
Gregg & Waldfogel (2005) find that children of 
mothers who work part time in the first eighteen months did 
not have negative influences on child development, & argue 
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that mothers should have the option of working part-time 
since it may benefit (or at least not hurt) the child‟s cognitive 
development. Conversely, Chase-Lansdale et al. (2003) find 
no positive effects of shift from full time to part time work 
on children‟s personality development. 
Some previous literature uses mothers wage or 
earnings as a predictor of child outcomes. Family income is 
important in explaining differential child outcomes because 
it translates into financial resources available for children‟s 
personality development & education. Dooley,Lipman & 
Stewart (2005) state that in families where mothers have 
greater control over economic resources & are able, 
therefore, to direct a greater share to uses that benefit the 
children. As Datcher-Loury (1988) & Blau (1999) argue 
parental financial resources & preference for expenditures 
on children‟s cognitive development is positively correlated 
with amount of childcare time spent, & number of years of 
schooling completed by children. In other words, a higher 
level of family income & wage rate is expected to translate 
into higher proportions of income spent on children‟s 
cognitive development & education. 
Finally, scholars who argue that maternal employment 
can have favorable effects on child outcomes (Vandell & 
Ramanan, 1992; Parcel & Menaghan, 1994; Kovacs, 1999) 
argue that daughters of employed woman have higher 
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academic achievements than daughters of stay-at-home 
mothers, although the opposite effects have been observed 
for boys (Kovacs, 1999). This gender difference was 
attributed to differential effects of maternal aspirations & 
role mouleding on girls & boys. The contradictory results in 
past research suggests that the influence of mothers work 
time on child outcomes is likely to be fairly weak,  & 
perhaps limited to specific development moments in parent 
–child relationships. 
NEED AND IMPORTANCE:-  
Personality characteristics are the development of the 
organized pattern of behaviors & attitude that makes a 
person distinctive. Personality development occurs by the 
ongoing interaction of temperament, character & 
environment. Temperament is the set of genetically 
determined traits that determines the child‟s approach to the 
world. A second component of personality comes from 
adaptive patterns related to a child‟s specific environment. 
Most psychologists agree that these two factors 
temperament & environment influence the development of a 
person‟s personality the most. The 3rd component of 
personality is character the set of emotional, cognitive & 
behavioral patterns learned from experiences that 
determines how a person thinks, feels & behaves. 
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Renowed psychologists Carl Rogers emphasized how 
childhood experiences effects personality development. 
Most experts believe that a child‟s experiences in the family 
are important for his or her personality development. Child 
rearing experiences are critical. All experts believe that high 
quality parenting plays a critical role in the development of 
child‟s personality. Of all personality determines family is 
the most important. The family is the first social group with 
which the child is identified; the child spends more time 
with the family group than with any other social group; 
family members are the most significant people the 
foundation of personality are being laid; & the areas of 
family influence are broader than those of any other 
personality determinates. 
Rain water has clearly emphasized the importance of 
family environment in the development of personality. 
Personality is formed from the interaction of significant 
figures (first the mother, later the father and siblings) with 
the child. The parental attitudes towards the child as a 
person & towards the role of parenthood also affect their 
relationship with him. 
In the moulding of the personality, the attitudes, 
feelings & behavior patterns of the young are shaped first in 
the home. Baumrind states, with varying degrees of 
consciousness & conscientiousness, parents create on their 
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children psychologically as well a physically. The family as 
the child‟s first social environment & as the social group, 
with which he has the most frequent & closest contacts, is 
the most important source of personality moulding. Each 
adolescent is just about the kind of person that would be 
predicted from the knowledge of the way his parents treated 
him. Indeed, it seems reasonable to say that to an almost 
starting degree, each child learns to feel & act, 
psychologically & normally, as just the kind of person his 
father & mother have been their relationship with him 
within the home, the mother plays the central role in the 
moulding process because she has more & closest contacts 
with the child than any other family member.   
The home is the person‟s primary environment from 
the time he is born until the day he dies. Family influence on 
personality is greatest when the major part of one‟s time is 
spent in the home especially with the mother. Since child‟s 
early social experiences are mainly with his parents, it is the 
they who play the dominant role in moulding his 
personality pattern. But the important thing is that how 
much time spent with the parents especially with the 
mother. 
According to 1991 census, the population of the 
country has swelled to 843.93 millions, out of which 406 
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million are woman. The number of working woman has 
gone up to 15 million in organized section. 
This shows that No. of working woman is improving 
for the last two or three decades. As the literacy rate grows 
further, the educated woman will find more & more job 
opportunities in various fields. 
It is to be admitted that woman workers are in many 
respect handicapped on account of their physical structure & 
social & psychological background. Woman if generally less 
resistant to physical strain, so that when she engages in 
manual work she is exposed to special dangers which 
threatens not only herself but also future generations. 
Moreover the position of woman is very different from that 
of other workers. By custom & tradition, she is responsible 
for management of home in addition to her occupational 
task. 
Some of the studies on working woman‟s conducted 
by Havenean (1952), Micheli (1957), Detroit (1957), Kala 
(1968), Sharma (1986), Goswami (1987) & Zadoo S.A (1994) 
revealed that: 
1. Interpersonal relations in the family of the working 
woman is disrupted. 
2. Marital adjustment of working woman is adversely 
affected. 
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3. Employed woman have higher rate of divorce than 
non employed woman. 
4. Children of working mothers suffer from 
tremendous strain. 
5. Children of non working mothers are more excited, 
tender hearted, sensitive, dependent & more 
protected. 
6. Working woman tend to be unsatisfactorily mal 
adjusted to their home surroundings. 
Many studies have been conducted on the problem of 
working woman but very little efforts by way of research 
has been under taken to throw light on different aspects of 
children belonging to working woman. It is against this 
research gap that the present investigator has undertaken a 
comparative study of children belonging to working & non 
working woman in respect of this personality characteristics 
& academic achievement    
Jain Moradula (1990) has made a comparative study on 
children of working & non working educated & uneducated 
mothers regarding their adjustment & academic 
achievement. The study reveals that there is  significant 
difference among children of working & non working 
mothers in terms of their adjustment & academic 
achievement.  
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Vijai (1990) attempted to compare the children of 
working & non working mothers in respect of personality, 
educated achievement & level of aspiration. The study 
revealed that there is a significant difference in the 
personality development of children of working & non 
working mothers significant difference was found in the 
educated achievement of children of working & non 
working mothers. 
In view of the above studies it is evident that there is a 
great effect of working mothers on personality 
characteristics of their children. The parental attitude 
towards children, their love, affection & care play a critical 
role in the personality development. It has been also realized 
that research work should be carried on to find out the 
influence of employed mother on personality characteristics 
especially on children for the age group of 6 to 12 because 
there is very less research work done on this age group. 
Thus the researcher has got interest to find out the 
differences, if, any, among children of working & non 
working mothers in terms of their personality characteristics 
& educational achievement.            
The search over the last forty years shows that the 
mother‟s employment status is not so robust a variable that 
the simple comparison of the children of employed and 
unemployed mothers will reveal meaningful differences. 
 28 
 
Relationship have had to be examined with attention to 
other variables that moderates effects, particularly important 
were social class, the mother‟s marital status, weather the 
employment was full or part time, the parents attitudes, and 
the child‟s gender. 
Interest in the correlates of maternal employment on 
children comparison of children of working and non0- 
working mothers have typically revealed no striking 
differences between the groups. One topic which has 
revealed much attention by researcher is the social and 
intellectual development of children with either employed 
or non-employed mothers. 
In additional, however, the path between the mother‟s 
employment status and child outcomes is a long one; there 
are steps in between. To understand how maternal 
employment affects the children, we may have to 
understand how it affects the family because it is through 
the family the effects take place. Previous research, as well as 
recent study, indicated that the particular aspects of the 
family affect the child is the mother‟s employment status 
and, in run, affect the child, is the mother‟s sense of well 
being, and the parents parenting styles- that is, how they 
interact with their children and the goals they hold for them. 
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However most children continue to interact with their 
mother‟s and alterations of the family system as a result of 
maternal employment might have a profound effect on child 
characteristics development. 
On the negative side the lessened supervision which 
children with working mother‟s probably receive could 
increase the risk of negative peer influences leading to 
adverse effect on the personality characteristics of the 
children. 
In view of the researches conducted in the field of 
impact of working & non working mothers on personality 
characteristics, it has been observed that a little research 
work has been done so far as this field is concerned. 
Numbers of investigations have been done on the influence 
of working & non working mother on child characteristic 
development. These studies reveal that there is great impact 
of working mothers on their children in terms of their school 
performance, social adjustment & other personality 
characteristic. 
Statement of problem:- 
The problem that has been investigated is stated as 
under: 
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“A study of personality characteristics & Academic 
achievement of children of working & non working mothers.  
Operational Definitions Of The Terms & Variables:- 
 The different terms & variables used in the present 
study are defined as under: 
1. Working Mother: - Working mother in the present 
study shall refer to educated women with educational 
qualification as graduation & above & is engaged in 
any Government or Semi-Government or Private 
Salaried job. 
2.  Non Working Mother: - Non working mother in the 
present study shall refer to educated women with 
educational qualification as graduation & above but 
not engaged in any Government, Semi Government or 
Private job. 
3. Personality Characteristics: - A Personality 
characteristic for the present study is statistically 
dominant set of traits as measured by the Porter & 
Cattelles Children‟s Personality Questionnaire (CPQ).  
4. Academic Achievement: - Academic achievement 
shall be measured on the basis of scores secured by the 
subjects in their previous examination i.e 5th and 6th 
class. 
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Objectives 
The following objectives were formulated for the purpose 
of the present investigation. 
1. To compare children of non working mothers 
(CNWM) & children of working mothers (CWM) on 
personality characteristics. 
2. To compare male (CNWM) with male (CWM) on 
personality characteristics. 
3. To compare female (CNWM) with female (CWM) on 
personality characteristics. 
4. To compare female (CNWM) with male (CWM) on 
personality characteristics. 
5. To compare female CNWM with male CNWM on 
personality characteristics. 
6. To compare children of working & NWM on academic 
achievement. 
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7. To compare male CWM & female CWM on academic 
achievement. 
8. To compare male CWM & NWM on academic 
achievement. 
9. To compare female CW & NWM on academic 
achievement. 
10. To compare male non working mothers & female 
NWM on academic achievement. 
Hypothesis 
The following null hypothesis were framed for the 
purpose of present study. 
1. There is no significant difference between the CNW & 
W.M on personality characteristics. 
2. There is no significant difference between the male 
CNWM & W.M on personality characteristics. 
3. There is no significant difference between the female 
CNW & W.M on personality characteristics. 
4. There is no significant difference between the female 
CNWM & male CWM on personality characteristics. 
5. There is no significant difference between the female 
CNWM & male CNWM on personality characteristics. 
6. There is no significant difference between children of 
working & NWM on academic achievement. 
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7. There is no significant difference between male children 
of working mothers & female children of working 
mothers on academic achievement. 
8. There is no significant difference between male CW & 
NWM on academic achievement. 
9. There is no significant difference between children of 
working & NWM on academic achievement. 
10. There is no significant difference between male CNWM & 
female CNWM on academic achievement. 
 
 
 
 
Chapter -II 
 
 34 
 
Review of The Related 
Literature 
 
 
 
 
 
Chapter-II 
 
REVIEW OF THE RELATED STUDIES 
 
The accumulated research in all disciplines has 
encompassed a host of sub-areas within the field in each 
discipline and interdisciplinary fields, with the result that 
the present day researches seem to be altogether different 
from the studies which were conducted in the past. 
Therefore, the survey of the literature is an important steps. 
The survey enables the investigator to expand upon the 
context and background of the study to help further, to 
define the problem and to provide an empirical basis for the 
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subsequent development of hypothesis. The survey of the 
literature is equally important in finding the research gaps 
and helping the researcher to formulate assumptions and 
hypotheses for further investigation. 
Since the literature is not available in abundance, 
therefore, the investigator had to work under certain 
constraints. The investigator had to rely on whatever was 
available that was thought to have direct or indirect bearing 
on the problem under investigation. 
 Bayraktar, A.Y    (2008) 
 
Effects Of Mothers Job 
Quality on Children reading 
Course. M.A, university of 
Massachusetts Amherst. 
 
This study explore the relationship between quality of maternal 
employment and children‟s reading achievement between six and thirteen 
years of age using data from the Panel Study of Income Dynamics. The 
Hypotheses assert that job quality in terms of level of autonomy, 
supervisory power, and complexity with people, data and things, and 
family benefits have significant positive effects on children‟s reading 
achievement. The least squares estimates indicate that complexity power, 
and autonomy has significant positive effects for children whole the effects 
of family benefits is weak with the exception of the positive effect of union 
membership for racially disadvantaged groups. 
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Capizzano, Jeffrey    (2000) 
 
Child Care Patterns School-
age children with employed 
mothers by age.Report and 
data based information, 
Columbia 
 
 Of the non parental child care arrangements analyzed in this report, 
before & after school programs & relatives are the most commonly 
reported among 6 to 9 year old children, with 21% percent of children 
in this age group in each of these forms of care while the mother is 
working. 
 
 5% of 6 to 9 year olds have self-care as their primary child care 
arrangement while the parent is working. Overall, 10% of 6 to 9 year 
olds regularly spend any time in self-care. 
 Like the younger children, a significant percentage of 10 to 12 year old 
children rely on relatives as their primary care provider (17%). 
However, smaller percentages of these children are in before & after 
school programs (10%). 
 24% of 10 to 12 year old children have self-care as the primary form of 
care while the mother is working. 
 35% of 10 to 12 year old children regularly spend any time in self-care 
each week. The percentage of children regularly spending any time in 
self –care increases as children grow older: 7% of 6 year olds spend 
any time in self-care, compared with 44% of 12 year olds.    
This study tested hypothesis specifying differential relations between 
maternal employment, children‟s perceptions of family & self & the 
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academic achievement. 144 low incomes, single parent mothers & their 10 to 
12 year old children were interviewed with the family belief interview 
schedule which assessed parent & child beliefs. Children also completed the 
family environment scale, self perception profile & achievement was 
determined through school records. Findings indicated that: 
 Children with employed mothers perceived more cohesion & 
organization in their families & had greater selfseem. 
  Girls with mothers employed full time perceived greater 
emphasis on independence & achievement in their families, 
greater scholastic competence, & had higher academic 
achievement. 
   Children were more accurate in predicting maternal beliefs & 
mothers beliefs were more congruent with children‟s self-beliefs 
in employed mother families.                 
                  
Diehl ,Beau     (2010) 
 
Taking Sides: Maternal 
Employment & Child 
Development. Research 
publication UK. 
In his view the absence of a mother due to employment and the 
consequent development impacts that absence has on the mother‟s offspring 
has been a controversial issue ever since women have entered the 
workforce. There are multiple dimensions to each side and the next few 
paragraphs will attempt to analyze the issue and also critique the talking 
points made by both Brooks-Gunn, Han, & Waldfogel, & Vander Ven et. 
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al . According to Slife (2006) Brooks-Gun & her team used data derived 
from the NICHD-SECC which followed 1,354 children from ten sites around 
the country. 
Their results indicated that children whose mothers worked at all by 
the ninth month of their life had lower scores on the Bracken or school 
readiness scale at 36 months then did children of mothers who did not work 
at this time. Furthermore, it was found that certain possible Developmental 
problems arose specifically for children whose mothers worked longer 
hours during this time. However, the author‟s data and findings are in some 
conflict. First, as mentioned earlier there were signs of negative 
development on the Bracken test but not the Bayley MDI, which was a 
secondary competency test used by Brooks-Gunn & colleagues. 
Additionally, the second area of testing which focused on certain subgroups 
of children with working mothers yielded information which was 
congruent with the teams hypothesis but was essentially unempirical due to 
the very lack of studying children on an individual basis.  Alternatively for 
Vander Ven & his team, their primary mode of delinquency analysis, the 
AFTQ or Armed Forces Qualifications Test, is used to assess developed 
abilities & intellectual capacity & forgoes biological influences. Thus, both 
teams have issues of conflict in their datasets. 
Both sides also agree that the home environment plays a substantial 
part in shaping these studies. Vander Ven & his collogues believe that home 
environment, socialization, level of maternal supervision, and school 
environment are substantial indicators of negative development while 
Brooks-Gunn & her Colleges believe that home environment plays a 
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substantial role in development based on their NLSY-CS tests (Slife, Para 
13,2006) 
This agreement is important to recognize because it helps frame the 
multidimensional (Biopsychosocial) perspective needed to address the issue 
of development and consequent maladaptive behavior due to maternal 
development. Ultimately, this agreement shows that both sides 
acknowledge that development is impacted by much more than the singular 
act of the mother going to work, and that there are various biological & 
social factors to consider in addition to the psychological maternal 
despondency. 
Ultimately, brooks-Gunn argues that the absence of a mother in a 
child‟s life is psychologically detrimental while Vander Ven argues that 
adequate supervision is critical in keeping that child from Negatively 
Developing and cancels out most negative development impacts from 
maternal employment. 
 
Farel,M. Anita    (1980) 
 
Effects Of Preferred 
Maternal Roles, Maternal 
Employment & Socio 
Demographic Status On 
School Adjustment & 
Competence society for 
Research in child 
development, Indiana 
University. 
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This study examines the effects of two intervening variables, socio 
demographic characteristics & maternal attitudes towards employment, on 
the relationship between maternal employment & measures of child 
development. The hypothesis was tested that the mothers whose attitudes 
toward work & whose employment status are congruent have children who 
are more competent & show better adjustment to school that the children of 
mothers with incongruent work attitudes & work behavior. No significant 
differences were found on measures of school achievement & competence 
between Kindergarten children of working or whose attitudes & work 
behavior were congruent performed better on the outcome measures than 
children of non working mothers whose attitudes towards work & work 
behavior were incongruent. Whether or not a working mother‟s attitude & 
behavior were congruent had no effect on the child‟s performance on the 
outcome measures.     
 
Fuller,  Bruce    (2002) 
 
Does maternal employment 
influence poor children’s 
social development. 
University of California 
Quarterly volume (17) 
 
In this study, various initiatives over the past 40 years have aimed to 
strengthen children‟s early learning & social development. One policy 
theory manifest in recent welfare postulates that requiring single mothers to 
work more outside the home will advance children‟s well being. We first 
examine whether young children‟s social development is related to 
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maternal employment among 405 women who entered welfare to work 
programs in 1998. For girls, age 24-42 months, we found that their mother‟s 
recent employment duration was significantly associated with a lower 
incidence of aggressive behavior & inattentiveness, measured by two scales 
from the Child Behavior Checklist (CBCL 2/3). Yet these relationships with 
employment were weaker than more robust associations observed for 
proximal child-rearing practices, including the frequency of reading with 
the child, enforcing a regular bed time, the propensity to spank the child, as 
well as, levels of maternal depression. We then assess whether broader 
measures of the mother‟s income economic security help to predict these 
proximal determinants of development. We observed that food security & 
indicators of job quality consistently predicted the proximal factors. 
Structural equation models (SEM) provided additional evidence that these 
broader indicators of economic security, but no recent employment per se, 
operated through parenting practices & maternal depression to influence 
the girl‟s & boy‟s social development. These results are consistent with 
recent findings from random-assignment experiments, showing that 
employment gains rarely affect child outcomes unless mother‟s income & 
broader economic security also improve. 
 
Gregg.P and washbook E                 
(2003) 
 
The Effects of Early 
Maternal Employment on 
child Development in the 
UK. Published by 
department of economics, 
university of Bristol. UK. 
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This Study reported a data from the ALSPAC cohort of 12000 birth to 
explore the effects of early maternal employment on child cognitive and 
behavioral outcomes. The results indicate that full time maternal 
employment begun in the 18 months after childbirth has small negative 
effects on later child outcomes. Part-time work begun later than 18 months, 
however, does not seem to have any adverse consequences. We explore the 
issue of whether our results are biased by unobserved heterogeneity but 
find no evidence that our results are sensitive to the inclusions of control for 
a wide rang of background factor. We conduct sub-group analyses to 
investigate whether certain groups may be more vulnerable to the effects of 
early full time maternal employment than others. This paper also explores 
the mechanisms linking maternal employment to children‟s development. 
The mechanisms examined relate to the parenting behaviors of the mother 
and father, breastfeeding behavior, maternal tiredness and stress, household 
income and the use of non-maternal childcare. We find that a number of 
factors work to minimize the effect of mothers labour market participation 
on their children. Fathers are significantly more involved in child rearing in 
households where mothers return to work early and this more equal 
division of parenting has strongly beneficial effects on later child outcomes. 
Negative employment effects are concentrated in those families where 
mothers work full time and also rely on unpaid care by a friend or relative. 
The use of paid childcare protects children from these negative effects and 
attendance at a centre-based provider may actually lead to better cognitive 
outcomes than if the child were at home with a non-working mother. 
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Harvey, Elizabeth.   (2007) 
 
Working Mothers Harmful 
Or Not. Ph.D. 
Developmental psychology, 
published by American 
Psychological Association. 
  
Observed in this study that a mother‟s employment outside of the 
home has no significant negative effect on her children. The finding, which 
both supports and contradicts earlier studies on the question of the effect of 
mothers employment on young children, is based on an analysis of data 
collected in the National Longitudinal Survey of Youth (NLSY). The NLSY 
is a survey of approximately 12,600 individuals who have been interviewed 
annually since 1979 when they were between 14 and 22 years of age. 
Beginning in 1986, the children of women in the group were also assessed. 
The study‟s author, psychologist Elizabeth Harvey, Ph.D., of the 
University of Massachusetts at Amherst, used a longitudinal design to 
examine the long-term effects of early parental employment during the 
child‟s first three years of life on the functioning of the child. 
Dr. Harvey examined four employment variables: Whether the 
mother worked during the first three years of the child‟s life, how soon a 
mother returned to work after childbirth, how much she worked (Hours per 
week) during the first three years of her child‟s life, and the discontinuity of 
employment (If there were any periods of unemployment during the same 
time frame). She compared these variables with five child outcome 
measures: compliance, behavior problems, cognitive development, self-
esteem & academic achievement. 
Dr. Harvey found that children whose mothers worked during the 
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first three years of their lives were not significantly different from children 
whose mothers did not work during that time frame. Among mothers who 
worked during the first three years of their child‟s life the only significant 
effect of the timing of their return to work and the discontinuity of the 
employment was on compliance in three and four years olds. Three and 
four year‟s olds whose mothers returned to work later. 
 
Hoffman .L.W   (2007) 
 
The Effects of Mothers  
Employment   of the family 
& the Child. Ph.D. 
Department of psychology 
university of Michigan. 
Ann. Arbor. 
 
This Study reported that over the last forty years  shows that the 
mother‟s employment status is not so robust a variable that the simple 
comparison of the children of employed and non employed mothers will 
reveal meaningful differences. Relationships have had to be examined with 
attention to other variables that moderated effects; particularly important 
were social class, the mother‟s marital status, whether the employment was 
full- or part- time, the parent‟s attitudes, & the child‟s gender. (Effects are 
different in the middle class than in the lower class & different for boys than 
for girls.) 
In addition, however, the path between the mother‟s employment 
status & child outcomes is a long one, there are many steps in between. To 
understand how maternal employment affects the child you have to 
understand how it affects the family because it is through the family that 
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effects take place. The particular aspects of the family that are affected by 
the mother‟s employment status and, in turn, affect the child, are the 
father‟s role, the mother‟s sense of well-being, and the parents; parenting 
styles- that is, how they interact with their children and the goals they hold 
for them. 
 
The research has examined the direct relationship between the 
mother‟s employment status and child outcomes and then concentrate on 
the three aspects of family life that seem to carry the effects: the father‟s role, 
the mother‟s state of well being, and parent-child interaction patterns. 
The sample is a socio-economically heterogeneous one of thirds and 
fourth grade children and  their families residing in a large industrial city in 
the Midwest. It includes one-parent families as well as two- parent, African-
American and European American. Because we were interested in effects of 
the mother‟s employment status itself, that is the effects of having and 
employed mother in the family and not in transitional employment, we 
selected for analysis only families where the mother‟s employment status 
had been stable for at least three years. We also dropped from analysis 
children who were not living with their mothers. The final sample has 400 
families. The data collected were extensive and included questionnaires 
from mother‟s father, and children; personal interviews with mothers and 
children; standard achievement test scores provided by the schools, teachers 
ratings of the children‟s social and academic competence, and ratings by 
classroom peers of their behavior and how much they were liked. 
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Hwan.Ii & others     (2000) 
 
The effect of maternal 
Employment on school 
children’s Educational 
aspirations in korea. 
(statistical data included) 
Article from Journal of 
Research in childhood 
Education. 
 
The purpose of the study was to examine the relationships between 
maternal employment & school children‟s educated aspirations in Korea. 
The sample consisted of 1,294 fifth & tenth graders & their mothers. These 
students in 1996 were attending public schools & living in two parent 
families in Taegu, Korea. The results showed that children whose mothers 
were working full time had lower educational aspirations, compared with 
those whose mothers were not in labor force. Girls whose mothers were 
working full time had lower educational aspirations than girls whose 
mothers were not working. Maternal involvement & parents‟ educational 
expectations in part mitigated the negative effects of maternal employment 
on children‟s educational aspirations. Political, economic, & social changes 
in Korea in the last three decades have transformed society in a variety of 
aspects. Rapid economic development & industrialization have resulted in 
changes in employment structure, improvements in woman‟s education, a 
tendency toward nuclear family (National Statistical Office, 1997), & 
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changes in the family life style. One of the dramatic demographic & social 
changes in Korea since the 1960‟s caused, in part, by rapid economic growth 
& development, is the increased number of woman in the labor market 
(Nam, 1991). National census data show that the rates of woman‟s labor 
force participation have edged slowly upward. In 1963, 37% of woman 15 
years & older were in the labor market. That figure increased to 42% in 
1973, 43% in 1983, 47% in 1993 (National Statistical Office, 1994), & 48% in 
1994 (Ministry of Labor, 1995). Today, about half of Korean woman 15 years 
& the older are in the labor force. 
The rate of labor force participation by married woman has increased 
substantially since 1960. Research on trends in Korean Woman‟s labor force 
participation from 1960 to 1980 (Park, 1990) showed that by 1960, 26% of 
married woman aged 15-64 were in the labor force, with comparable rates 
of 37% in 1970 & 37% in 1980, although the figure was lower than that for 
single woman aged 15-64 labor force participation was the highest among 
married woman aged 4554: 49% in 1980. Married woman with three or more 
children had the highest participation rate (22%), which was slightly higher 
than that of childless woman (21%) in urban areas.  
Woman‟s labor force participation has become the main topic of 
demographic study in Korea. Indeed, researchers have investigated the 
levels, patterns, & determinants of woman‟s labor force participation 
behavior (Kim, 1993; Nam, 1991; Park, 1990). These researchers consistently 
have demonstrated a significant increase in such participation over the past 
three decades. It is not clear, however, what impact the labor force 
participation of married woman has on school children‟s education & other 
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outcomes. The present research aims to fill this gap. 
 
This study examines the impact of maternal employment on school 
children‟s educational aspirations in the city of Taegu. The city, with a 
population of about 2.5 million, is located in the southeast of Korea & is 
noted for its textile industry. The research also explores how family income, 
maternal involvement in children‟s education, & parents educational 
expectations for their child mediate the relationship between maternal 
employment & children‟s educational aspirations. In addition, the research 
examines whether the relationship between the maternal employment & 
children‟s educational aspirations differs by children‟s gender. 
Prior research in the United Sates & Canada has examined the 
influence the maternal employment on a variety of children‟s outcomes, 
including academic, psychological & behavioral indicators. In general, the 
research findings have yielded inconsistent results, depending on various 
factors such as the child‟s sex & age, the mothers work related 
characteristics, the family socio –economic status & paren-child 
relationships (Etaugh, 1993; Zaslow, Rabinovich & Suwalsky, 1991). 
Research also suggests that it is necessary to clarify the mediating process 
by which a mother‟s employment influences children‟s outcomes, such as 
academic achievement, self-concept, attitude or social adjustment (Beyer, 
1995; Hoffman, 1989; Milne, Myers, Rosenthal & Ginsburg, 1986). 
Most research on the impact of maternal employment uses academic 
achievement to measure children‟s outcome. Such achievement often is 
represented by standardized test scores & grade point average 
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(Bogenschneider & Steinberg, 1994; Gold & Andres, 1978, Heyns & 
Catsambis, 1986; Milne et al; 1986; Muller, 1995; Query & Kuruvilla, 1975). 
These studies have reported different findings depending on the gender, 
age, race & social class of children (Etaugh, 1993). For example, Query & 
Kuruvilla, (1975) found that maternal employment had a positive effect on 
the achievement test scores for 9th-grade girls from two-parent families, 
while Gold & Andres (1978) reported no effects of maternal employment on 
the school achievement of 7th – 9th grade boys & girls from two parent 
families, nor were there any effects of maternal employment on the 
achievement scores of boys & girls aged 14-16 from two-parent families.  
If only elementary school children are considered, research findings 
have shown that maternal employment is unrelated to academic 
achievement for girls, & either unrelated or negatively related for boys 
(Etaugh, 1993). Research also has shown that maternal employment is either 
unrelated or positively related to academic achievement adolescent girls, & 
is unrelated for adolescent boys (Alwin & Thornton, 1984; Baldwin, 1984; 
Rosenthal & Hansen, 1981). 
More recent research findings by Bogenschneider & Steinberg (1994), 
however, showed that upper middle-class while boys from two-parent 
families had lower grades when their mothers were working full time. 
Muller (1995), using data from the National Educational Longitudinal Study 
of 1988 (National Centre For Education Statistics, 1990), a nationally 
representative data set, found that children with mothers who were 
employed full time performed less well on mathematics achievements tests 
than did those with mothers employed part time or not at all, Muller also 
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found that children performed best when their mothers worked part time, 
even after taking into account aspects of student background (e.g., gender & 
race / ethnicity) & family background (e.g., family income, parents 
education & family structure, school sector of student, & urban city). 
Many studies have revealed that the effect of maternal employment 
on middle class children‟s outcomes various by the gender of the child. 
While researchers often report that maternal employment is unrelated to 
male or female academic performance, when a relationship is found, it is 
usually in a negative direction for boys & a positive direction for girls 
(Montemayer & Clayton, 1983; Zaslow et al; 1991). 
In general, with very few expectations (Gottfried, 1991; Gottfried, 
Gottfried & Bathurst, 1988), sons of middle class mothers seem to be more 
negatively affected by maternal employment than are daughters (Beyer, 
1995). Even boys as young as 4 years old show substantially lower Peabody 
picture vocabulary test scores if their mother‟s full time employment 
commences during the child‟s first year of life (Desai Chase-Lansdale & 
Michael, 1989). Gold & Andres (1978) found similarly negative effects of 
maternal employment on 4 year old boys IQ scores. Preschool & adolescent 
middle class sons of employed mothers have been found to have lower 
achievement test scores (Gold & Andres, 1978), IQ scores (Chase-Lansdale, 
Michael % Desai, 1991), & grades (Bogenschneider & Steinberg, 1994). 
Interestingly, compared to daughters of non employed mothers, daughters 
of employed mothers have higher achievement test scores (Gold & Andres, 
1978), grades (Hoffman, 1989). 
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Kelly, I.and Bauer, W.  (2006) 
      
Working Mother’s vs Stay at 
Home Mothers the impact 
on children. Thesis, 
Graduate school of Marietta 
college. 
 
 Observed in this study that, ever since woman began entering the 
work force the debate has been looming over mothers who enter the work 
force & those who choose to remain at home with their children. Such 
concerns are whether or not having a working mother negatively affects 
their children emotionally & / or academically. Another concern is the 
stress level a working mother faces daily. The researcher utilized & 
distributed a survey to working & non working mothers. 
 
Lerner, J.V, Galambos (1987) Some Implications Of 
Maternal Employment For 
The Mother & The Family. 
Volume-3rd institute of 
social science Research, Uc 
loss Angeles. 
 
In this study he explores the relation of mother‟s employment status 
to a variety of factors relevant to the home environment, particularly those 
that may directly affect the emotional & cognitive development of children 
in these families. The results are based on secondary analysis of data from 
two independent studies- one of parents of preschool children, the other of 
families of elementary school children. Because issues pertaining to 
mother‟s employment status were incidental to the main thrust of these 
studies, this report cannot do justice to more complex models of the 
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linkages between work & family contexts. Most notably, our data sets do 
not include many of the factors hypothesized to moderate the interface 
between work & family situations. Rather, it is hoped that these secondary 
analysis can contribute added information concerning to the Global 
relationship of maternal employment to some parent & family 
characteristics critical to children‟s healthy emotional development, while at 
the same time underlining some of the special needs of mothers who work 
outside the home. 
Martin,H.P and others   (1984) 
 
Mothers  who work outside 
of the home and their 
children a survey of health 
professionals attitudes. 
Journal of the American 
Academy of child 
psychiatry volume 23, 
university of Colorado 
school of medicine. 
 
Conducted a survey of 488 health professionals and was undertaken 
to determine their belief‟s regarding the effects of maternal employment 
outside the home of children. Forty percent of the respondents felt that it is 
better that the mother not work outside of the home and 74% thought part-
time preferable to full-time employment. Male subjects were less favorable 
than female subjects toward maternal employment. Among the male 
physicians, older respondents, those with children and those whose spouse 
did not work were less favorable toward mothers working. Personal 
characteristics of the respondent, especially gender, were significantly 
related to opinions, suggesting that health professionals attitudes and their 
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advice to mothers are largely based on personal experience and bias rather 
than knowledge of the research literature. 
 
 Moorehouse, M.J   (1991) 
 
Linking Maternal 
Employment Patterns to 
Mother-Child Activities & 
Children’s School 
Competence. 
Developmental psychology 
volume (27) 
 
His study relates maternal employment patterns to shared mother-
Child activities and to school outcomes for 112 first graders. A process 
model in which shared activities are a possible mechanism linking 
employment to child outcomes is examined. Consistent with the model, 
when frequent activities occur, children whose mothers experience changes 
in hours or ongoing demands of full-time hours usually score as high in 
school competence as do children with mothers at home. Only when 
activities are infrequent do children in these situations have lower scores 
than children with mothers at home. Results suggest that frequent shared 
activities may compensate for disruptive features of mothers work or may 
transmit psychological benefits of work to children. They also suggest that 
family processes differ as a function of work circumstances and that 
ecologically appropriate models are needed in studies of environmental 
influences of  development. 
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Nagel.K.Stacy and others  (1991) Employment & Achievement: 
Mothers Work Involvement In 
Relation To Children’s 
Achievement Behaviors & 
Mothers Parenting Behaviors. 
School of social ecology, 
society for  Research in child 
development, university of 
California. 
 
Mother‟s total weekly hours & psychological work involvement were 
examined in relation to children‟s achievement behaviors & mothers‟ 
parenting. 105 middle class children (M = 6 years old) & their mothers (both 
employed & non employed) participated in this study. Data were collected 
from lab observations, teacher ratings, & parent surveys. Findings of 
interest include: 
 For the full sample, higher weekly work hours were associated 
with poorer teacher ratings of children‟s grades, school work 
habits & aspects of personality conducive to achievement. 
 Within the employed sample, as mother‟s, weekly hours of 
work increased, daughters, grades were higher but son‟s grades 
work habits & ego control were poorer. 
 Mother‟s psychological motivation to work related 
to mothers support of children‟s achievement & girls stronger 
achievement motivation. The study findings point to the utility 
of including multiple measures of work involvement & 
children‟s achievement related behaviors. 
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Saadat. A    (2009) 
 
Compare Efficiency with 
Working & Non-Working 
Women. Research 
Publications, Sheykh 
bahaiee, university Isfahan-
Iran. 
 
 
In this study stated that working women are trained in the working 
environment to share responsibilities and to be consistent others in the 
group for being efficient, they can take better responsibility in their family. 
Women employment, however, has its own disadvantages, such as mental 
and physical fatigue, not having enough time for family members and then 
we are to compare efficiency in families with working and non-working 
women, we selected a sample of 200 people, 100 of them come from women 
employed family, 100 from families of house wives. Out of the 100 in each 
group, 50 were children and 50 were husband. The questionnaire is based 
on Mac-Master model. We began descriptive study and used many charts 
for each question, as well as age pyramid and educational degree for 
working women and housewives were compared. We proceeded with 
analytic study. To this end, we defined a categorical variable that takes two 
values, 0 for efficient families and 1 for unefficient ones. If the total sum of 
the questioners items was lower than 32, the family was considered as 
efficient and if it was higher than 32, it was unefficient. Using the cod above 
mentioned and logestic regression, the most important factors for family 
efficiency with working women and non-working women were achieved. 
We use NAGEL KEREKER R-squared to determine this model is good or 
not. At last we calculate homer and lemesho test for finding important 
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factors for efficiency with logestic regression.  
Sharma. R          ( 1986) A comparative study of the 
children of the working and 
Non-working mothers. Ph.D 
Edu. M. Sukh. U. 
 
 
The objectives of the study were to compare the personality, total 
adjustment, study habits and attitudes of the children towards their parents. 
The sample of the study was 600( equal proportion) children of 
working and Non- working mothers. 
 The major findings of the study were that the children of Non-
working mothers were found to be more excited, tender-hearted, sensitive, 
dependent and more protected. 
 
 Wallston. Barbara   (2006) The effects of maternal 
Employment on children. 
Journal of child psychology and 
psychiatry university of 
Wisconsin. 
 
In this study, various effects of maternal employment on infants, 
preschool children, school age children & adolescents were reviewed. The 
importance of differential effects according to sex & social class was noted, 
although many studies by failing to control for these variables may have 
obscured effects. Adequate substitute care is important in alleviating 
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possible ill effects & satisfaction of the mother whether or not she works, is 
crucial in determining effects. Future work should deal more with 
additional processes which may mediate effects of maternal employment. 
Neglected mediators which might be studied further include the cultural 
milieu, maternal characteristics such as achievement motivation & sex-role 
typing & the family interaction process, including the husband‟s attitude 
toward the wife‟s work. Many studies have revealed that the effect of 
maternal employment on middle class children‟s outcomes varies by the 
gender of the child. While researchers often report that maternal 
employment is unrelated to male or female academic performance,  when a 
relationship is found, it is usually in a negative direction for boys and 
positive direction for girls.(Montemayer and Clayton, 1983, Zaslow etal, 
1991). In general with very few exceptions ( Gottfried, and Bathurst, 1988) 
sons of middle class mothers seem to be more negatively affected by 
maternal employment than are daughters (Beyer, 1995) Even boys as young 
as four years old show substantially  lower peabody picture vocabulary test 
scores if there mothers full time employment commences during the child s 
first year of life) Desai, Chase-Lansdale and Michel ,(1989)Gold and Andres 
(1978) found similaritynegative efftectes of maternal employment and four 
year old boys I.Q scores-pre school and adolescent and middle calss sons of 
unemployment mothers have been found to have lower achievement test 
scores ( Gold-and Andres, (1978), I.Q scores (Chase-Lansdale, Michael and 
Desai,1991) and grades (Bogenschneider and Steinberg,1994). Interestingly, 
compared to daughters of non employed mothers, daughters of employed 
mothers have higher achievement  test scores (Gold and Andres, 1978) 
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grades ( Hoffman,1989). 
 
Conclusions of Review:- 
 The survey of literature is very important to enable the investigator to 
expand upon the contest and background of the study. It defines the 
problem and tries to provide imperial basis for the subsequent development 
of hypothesis. It is equally important in finding out the research gaps and 
helps to formulate assumptions and hypothesis for further investigation. 
 Since the literature is not available in abundance and investigator has 
to work under certain constraints and rely on what ever material is 
available which has direct or indirect bearing  under study. 
 The major findings of the related studies coincide with the major 
findings brought out in my study. 
 In Hoffman L.W (2007) meaningful differences have been found 
between children of employed and non employed mothers. Effects are 
different for boys than for girls. 
 Martin. H.P and others (1984), 40% felt that it is better that the 
mothers not work out side of the home and 74% through part time 
preferable to full time employment . 
 In Gregg.P. and washbook.E (2003) the finding of their study was that 
negative employment effects  are concentrated in those families where 
mothers work full time and also rely on unpaid care by a friend or relative. 
The use of paid child care protects children from these negative effects and 
attendance at a centre based provider may actually  lead  to better cognitive 
out comes than if the child were at home with a non working mother. 
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 Saadat.A (2009) in his study stated that women employment, however 
has its own disadvantages such as mental and physical fatigue, not having 
enough time for their children and family members. 
 Hwan.I. and others (2000) in their study finds that children whose 
mothers were working fulltime had lower educational aspirations, 
compared than girls whose mothers were not working. It also reported that 
maternal employment has negative direction for boys and positive  
direction for girls. 
 In Capizzano Jeffery (2000) the finding of his study was, that (1) the 
children with employed mothers perceived more cohesion and organization 
in their families and had greater self seem (2) girls with mothers employed  
perceived greater emphasis on independence and achievement  in their 
families, greater scholastic competence and had higher academic 
achievement. 
 In Wallston Barbara (2006) the finding of his study was that it is 
usually in a negative direction for boys and positive direction for girls. 
Daughters of employed mothers have higher achievement  test scores. 
 In Sharma, R. (1986) the finding of his study was that the children of 
non working mothers were found more excited, tender hearted, sensitive, 
dependent and more protected. 
 
 Kovacs,(1999)  found that mothers working is more beneficial for girls 
than boys. When we look across working and non working mothers, the 
effect of employment is only significantly positive for girls. When we focus 
on working mothers only, we see significantly positive effect for boys and 
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girls, but magnitude of the effect for girls is larger than that of boys and t-
test for the difference in means is significant. 
 Some of the observations were also made by the investigator in her 
study. In nut shell related studies are important in drawing out a conclusion 
and provided hypothesis and measures for further research. It also gives a 
way to conquer knowledge for a beginner and an experienced researcher. 
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Man‟s quest for new discoveries & new dimensions of 
knowledge is one of the inherent characteristics of his ever 
changing behavior. The cycle of change in social life, 
interpersonal relationships & the self. Oriented perceptions 
& motives determine the dynamism of human behavior, 
which looks for new avenues & new goals for adjustment & 
recognition. 
Scientific research in social sciences is of recent  origin 
as compared to discrete & subjective techniques through 
which man has travelled a long distance. In psychology & 
education, the research strategies which were generally 
based on subjectively-oriented hypothesis have been 
discarded in the light of development in physics, human 
biology & above all in cultural anthropology. No doubt 
social scientists have yet to attain precision & objective 
analysis which scientists in natural sciences have attained, 
yet a long distance has been covered which has brought 
social science researchers for more nearer in drawing 
inferences based on objectively designed techniques.  
The researcher must have a clean & clear 
understanding of what is to be done, what data is needed, 
what data collecting tools are to be employed & how the 
data is to be statistically analyzed & interpreted. 
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In the present research where the investigator intends 
to look for the various personality characteristics & academic 
achievement of children of working & non working mothers, 
an attempt was made to make the present study more 
objective & logical by adopting empirical techniques & thus 
minimizing the chances of subjective errors. Here it is 
worthwhile to quote Kerlinger (1973) who has expressed his 
concern in relation to objectivity & inferential analysis as the 
two important postulates of research programme. 
“………. Research design set up the frame work for 
“adequate tests” of the relations among variables. Design 
tells us, in a sense, what observations to make, how to make 
them & how to analyze the quantitative representations of 
the observations…….. a design tell us what type of statistical 
analysis to use. Finally an adequate design out lines possible 
conclusions to be drawn from statistical analysis”. No matter 
how meticulously a researcher shapes & designs his 
methodology, he may not be perfect in his precision & 
operations through his attempts are likely to be nearer to 
scientific design is observation. In the same way, no casual 
research design is all useless or in appropriate because the 
very procedure adopted offers direction which may be 
subjective or otherwise. 
The concept has very aptly been presented by Van 
Dalen (1973) when he states “Research is often a confused, 
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floundering process rather than a logical, orderly one, an 
investigator does not tackle one step. He may tackle the 
steps out of order, shuffle back & forth between steps or 
work on two steps more or less simultaneously”. 
The main focus of the present study was taken up by 
the investigator to study the personality characteristics & 
academic achievement of the children of working & non 
working mothers. Keeping in view the aims & objectives of 
the study the methodology used for the conduct of the study 
i.e., the details about the sample, the tools & their 
description, the statistical methods used for data analysis for 
the present study are given as under: 
1. Sample. 
2. Selection & Description of the tools. 
3. Statistical treatment. 
 
1.Sample: -   
It was initially decided to take up sample for the present study 
from the Govt. schools only. But due to poor attendance, less number 
of students & non availability of children of working mothers in the 
Govt. schools, Private Institutions were also involved in the study to 
get a good amount of sample.  
The list of middle & high schools located in the district Srinagar 
were taken for the collection of sample. The high schools were taken 
from the list obtained from Directorate of School Education, Kashmir 
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Division. The private schools falling in the vicinity of ward B were 
surveyed by the investigator  herself thus the sample for the study 
were taken both from Govt. maintained schools as well as from the 
private institutions. 
Finally the students belonging to working & non working 
mothers were identified on the basis of children personality 
questionnaire (CPQ) constructed by Porter and Cattell. Thus, two 
groups were formed as shown in the table-I. 
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TABLE-1 
Name of District Name of School Class Students Total 
Children of Working 
Women 
Children of Non-
Working Women 
Total 
Drawn 
Srinagar 
 
 
Boys Girls  Boys Girls Boys Girls 
 
Govt. Middle 
School Chattable 
5th 11 14 25 2 1 2 2 7 
6th 13 16 29 3 2 3 3 11 
Govt. High School 
Batmalloo 
5th 16 14 30 2 2 2 2 8 
6th 18 16 34 3 2 3 3 11 
Iqbal Mem. 
Instt.(Girls) Bemina 
5th x 60 60 x 17 x 15 32 
6th x 60 60 x 16 x 14 30 
Iqbal Mem. 
Instt.(Boys) Bemina 
5th 60 x 60 14 x 14 x 28 
6th 65 x 65 15 x 15 x 30 
Iqra High School 
Bemina 
5th 22 18 40 6 5 6 6 23 
6th 21 22       
Total    446 50 50 50 50 200 
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200 students in 5th & 6th grade ranging in the age group of 10 
to 12 years from district Srinagar served as the sample for 
the present study & only those students were selected for 
investigation of this study whose mother‟s academic 
qualification was graduation & above.  
2. Selection & Description of the tools: -  
The tool for the present study was selected in a 
manner to achieve an optimum level of confidence by the 
investigator for the accomplishment of the objectives of the 
study. The investigator after screening a number of available 
tests selected the following tools to collect the relevant data. 
(i) children‟s personality questionnaire (CPQ) 
(ii) Aggregate marks obtained in 4th & 5th 
grade examination. 
A. Description Of The Test:- 
The children personality questionnaire (CPQ) 
constructed by Porter & Cattell measures a set of 14 primary 
traits meant for age group between 8 to 12 years. Each form 
has 140 items. Time required is 30 to 60 minutes per form 
Min. reading level in 4th standard. CPQ includes all of the 
more adequately research demonstrated dimensions of 
personality from the general personality sphere. They are 
thus, the objectively determined source traits that are of 
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potential importance in clinical, educational & counseling 
practice. The test results give the teacher a psychologically 
insightful understanding, as well as a precise, quantitative 
evaluation of those aspects of a particular Pupils personality 
contributing to, or detracting, from his performance in 
school & his social adjustment inside & outside the class 
room. These personality measures & concepts are equally 
relevant to child guidance, counseling & class room 
purposes. The test format is such that it is administrable in 
both group & individual testing situation. 
These dimensions or source traits, as they are properly 
called (Cattell 1950, 1957, French, 1953), are identified & 
referred to by letters of the alphabet, A through Q4. In 
addition to symbols, they have technical names, which give 
the most accurate meaning to them in the light of present 
psychological knowledge. 
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Brief description of the 14 (CPQ) personality factor are as 
follows. 
Table-I 
Showing Primary source Traits Measured By the CPQ. 
Low Score Description Factor High Score Description 
RESERVED, Detached, Critical, Cool, Aloof 
(Sizothymia) A 
WARMHEARTED, outgoing, easygoing, 
participating (Affectothymia, formerly 
Cyclothymia. 
DULL 
(Crystallized, power measure) 
(lower ego strength) 
B 
BRIGHT 
(Crystallized, power measure) 
(High intelligence) 
AFFECTED BY FEELINGS, Emotionally Less 
Stable, Easily Upset 
(Lower ego strength) 
C 
EMOTIONALLY STABLE, Faces reality. Calm, 
Mature. 
( Higher ego strength) 
PHLEGMATIC, Undemonstrative, 
Deliberate, Inactive, Stodgy 
(Phlegmatic temperament) 
D 
EXCITABLE, Impatient, Demanding, Overactive, 
Unrestrained 
(Excitability) 
OBEDIENT, Mild, Accommodating, Easily 
led.(Submissiveness) E 
DOMINANT, Assertive, Competitive, Aggressive, 
Stubbom(Dominance) 
SOBER. Prudent, Serious, 
Tacitum (De-surgency) F 
ENTHUSIASTIC, Hoppy-go-lucky, 
Headless (Surgency) 
EXPEDIENT, Disregards Rules 
(Weaker Superego strength) G 
CONSCIENTIOUS, Persevering, Staid,  
Rule-Bound(Stranger Superego strength) 
SHY, Threat-sensitive, Diffident, 
Timid(Threctia) H 
VENTURESOME, Socially Bold, 
Uninhibited(Parmia) 
TOUGH-MINED, Self-reliant, Realistic, 
No-non sense (Harria) I 
TENDER-MINDE, Sensitive, 
Over-protected 
(Premia) 
ZESTFUL, Likes Group Action, 
Vigorous (Zeppia) J 
CIRCUMSPECT INDIVIDUALISM, 
Reflective,Intemally Restrained(Coosthenia) 
FORTHRIGHT, Natural, Artless, 
Sentimental(Artlessness) 
N 
SHREWD, Calculating, Artful 
(Shrewdness) 
SELF-ASSURED, Confident, Secure, 
Complacent) 
(Untrouble adequancy) 
O 
GUILT-PRONE, Apprehensive, Worrying, 
Troubled, Insecure 
(Guilt Proneness) 
UNDISCIPLINED SELF-CONFLICT, Follows 
Own Urges, Careless of Social Rules (Low 
Self-sentiment Intergration) 
Q3 
CONTROLLED, Socially Precise, Following Self-
image, Compulsive. 
(High self-concept control) 
RELAXED, Tranquil, Torpid, Composed, 
Unfrustrated 
(Low Ergic Tension) 
Q4 
TENSE, Frustrated, Driven, Overwrought, Fretful 
(High ergic Tension) 
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B. Administration Of The Test:-   
The test is administered without a time limit, but for 
younger children it might be better to divide the testing time 
into two parts for a given form. For the convenience of the 
administrator, each form is sectioned into two Parts (e.g A1 
and A2, C1 and C2. A single session should not be expected to 
exceed fifty minutes. It is generally recommended that more 
than one. Form be used and that interpretation be made on 
the composite scores for each factor. 
Pass out the test booklets and the separate answer 
sheets if they are to be used. The answer sheet is the same 
for all forms. The children should be told to mark the proper 
box to indicate which Part of the test they are taking (A1, A2, 
B1, B2 etc.). Since it is recommended that the answer sheet 
always be used when possible , the children should be 
cautioned to make no marks on the test booklets. They 
should be told to print at the top of the answer sheet their 
name, age, grade, sex, and other information the examiner 
desires. Sometimes it is well to remain them to print both 
their first and last names. If answer sheets are used, call 
attention to the box at the upper right on the answer sheet 
where it says, “START HERE with these EXAMPLES.” 
As soon as all the children are ready to listen, read 
aloud the directions at the top of the cover page of the test 
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booklet while the children read silently. Read either the 
second or the third sentence, as appropriate. 
Read each question and then fill in the box on the side 
that fits you better. If you have an answer sheet, mark only 
on that. If you do not have an answer sheet, mark on the 
booklet. 
Here are two examples. 
 Would you rather read a book or play a game. 
Emphasize “or” so the children will realize there are two sides 
or choices. Then say, 
If you would rather read a book, you would fill in the 
box on the left, next to that answer. If you would rather 
play a game, you would fill in the other box, on the right 
side next to that answer. There is no right or wrong 
answer, because people like to do different things. 
There are a few questions that do have a right answer, 
and they have three answers to choose from, like 
example 2. 
 The next number in 2, 4, 6,---, is 2   or 8   or 12  
Don‟t spend too much time on any one question, even if 
it seems hard to answer. Just mark it the best you can. 
Be sure to mark every question. While you are working, 
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if you don‟t know a word, raise your hand and the 
teacher will come to you. Does anyone have a question? 
(Allow time for questions to be answered). You may 
begin now. 
Deal fully with every question the children ask so that 
everyone will understand clearly how responses are to be 
made. As soon as the children understand what to do, 
instruct them to continue by themselves with the other 
statements, each time marking the side that fits them better. 
Announce that if they find a word they cannot read, they 
should raise their hand. It is permissible to tell them the 
word or to read the entire statement for them. It is also 
permissible to explain the meaning of a word EXCEPT for the 
intelligence scale items (numbers 11, 15, 19, 23, and 27, on 
pages 2 & 6 of each form). For these items, only the reading 
(pronunciation) of words, but not their meaning, may be 
given if a child asks. This should be done privately so as not 
to disturb the others. Tell the children to mark every 
statement and when they finish one page to follow the 
directions and go right to the next page. 
It is always important, just after the testing is started, 
for the examiner to move rapidly around the group to make 
sure that everyone is following the instructions. By 
observing carefully the rate at which particular children are 
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working they may be encouraged to work faster or slower. 
Sometimes it is helpful to make a statement such as: 
Almost everyone has now finished page 1;if you have 
not finished it, you should try to work a little faster. 
Care must be taken with younger children, and with 
poor readers, to keep them working without 
overemphasizing speed. 
An important point to make at the end of the test is, 
Look back over your marks and make sure that you have 
answered every question. 
With young children and with older poor readers the 
entire test may be read aloud. Several proctors are essential 
when this procedure is used because some children may 
need more help and others are inclined to copy. The 
examiner who is reading the statements should stand at an 
optimum position in the room, reading each statement 
distinctly, perhaps repeating it, but otherwise dealing only 
with remarks that pertain to the whole group. The proctors 
must deal with the individual questions and problems. 
Procedure for individual Testing. 
Individual testing can be carried out with essentially 
the same procedure as group testing, After the instructions 
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are given, the child should be left alone except when he or 
she asks for help. Where the test is administered 
individually because of some special problem. E.g inability 
to read, blindness, etc., the administrator as used for other 
tests. 
C. Scoring The Test & Using The Norm Tables:-  
Directions for Scoring 
 
The CPQ test is set up to permit either machine scoring 
of the separate answer sheet or hand scoring. In the latter 
case, separate stencils are available for scoring the answer 
sheet or the test booklet, if a separate answer sheet has not 
been used. 
Regardless of which method of scoring is selected, the 
following general guidelines apply: (a) examine the answer 
forms (sheets or booklets) to see that only one response has 
been marked for each item and that it is clearly marked; (b) 
reject any forms that show obvious response patterns such 
as all of the answers in one column, regular alternation of 
left and right Reponses, etc.; and (c) check to see that all of 
the items have been answered. 
When scoring answer forms that are incomplete, the 
test administrator has two choices, (a) having the child who 
took the test supply the missing information or, if this is not 
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possible, (b) estimate full test score from the portion of the 
test that is completed. This can be done by obtaining the 
score for the completed items in any scale, multiplying that 
score by the number of items in that scale (10), and dividing 
by the number of items actually completed for that scale.* 
Complete instructions for obtaining the raw scores 
from the answer forms are given on the scoring stencils 
themselves. Two stencils are required to obtain the 14 scores 
from each of the test forms. 
RELIABILITY  
Ordinary, one of the first things we need to know 
about a test is how consistent it is likely to be. That is, does 
the score change much over time? How comparable are 
scores from different forms of the test?. 
In the next three tables, we report three approaches to 
evaluating the reliability of the CPQ scales. Again we 
remained the examiner that precise personality assessment 
at this age level requires time. Two forms of the test should 
routinely be given if precise individual assessments must be 
made. 
Table three (3) reports one-week test-retest coefficients 
for the CPQ scales. This is probably the most important 
aspect of test reliability for information is likely to be useful. 
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Scores which change dramatically in a few hours may not be 
very useful in predicting academic achievement, though 
they can still be quite useful in research or in explaining 
behavior at one point in time. 
Over a reasonable period of time, as table 3 shows, the 
CPQ scales show good reliability. We have no long-term 
test-retest studies to report at the present time though it 
should be recognized that over long time periods changes in 
test scores represent real age and developmental change as 
well as measurement error. Such coefficients probably tell 
more about the stability of the traits than about the 
construction of the test. 
Table (4) reports test reliability coefficients approached 
from the point of view of internal consistency or 
homogeneity. These values were computed using the Kuder-
Richardson Formula 21 &, as such, are likely to 
underestimates the reliability of the test. These coefficients 
aren‟t so high as are sometimes seen for achievement test 
scores. However, the traits measured by the CPQ are much 
broader and less homogeneous than what is measured by a 
particular achievement test is measured by a particular 
achievement test. As Chapter 9 demonstrates, a single scale 
of the CPQ can figure in the prediction of many different 
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areas of academic achievement and creativity, leadership, 
and clinical disorders as well. 
TABLE-3 
Showing CPQ Testt-Retest Coefficients After A One-Week Interval 
Personality Factor 
Form A B C D E F G H I J N O Q3 Q4 
A+Ba 67 87 78 81 72 72 77 57 70 70 69 46 80 61 
C+Da 79 84 81 72 84 78 82 66 75 62 79 65 75 71 
Aa 49 75 75 74 52 58 56 28 60 58 57 37 63 47 
Ba 70 70 82 66 64 63 72 59 68 72 62 42 62 53 
Cb 68 68 70 56 78 64 67 52 72 50 72 51 62 56 
Db 73 73 68 71 69 60 75 58 58 55 70 59 60 63 
aN           =          93 boys & girls                bN         = 106 boys & girls 
 
 
TABLE-4 
ShowingInternal Consistencies (Homogeneities) of CPQ Scales 
Personality Factor 
Form A B C D E F G H I J N O Q3 Q4 
A+B+ 
C+Da 
72 86 81 80 75 73 83 65 82 65 82 49 80 80 
A+Bb 56 79 73 75 65 65 74 49 78 53 73 32 70 72 
C+Dc 66 68 67 58 56 48 71 44 64 43 70 26 62 63 
aN = 1534 boys & girls 
bN = 4661 boys & girls 
cN = 2003 boys & girls 
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Table 5 reports on the third approach to estimating test 
reliability by showing the correlation of scales across forms. 
With four forms of the test there are actually six rows of 
figures that might be reported. However, in practice most 
examiners will use forms A & B or Forms C & D. 
Consequently, these are the coefficient reported in Table-5. 
The Spearman-Brown corrections further illustrate that 
greater precision is gained when more than a single form of 
the test is used. 
 
 
TABLE-5 
CPQ Equivalence Coefficients a 
Personality Factor 
Form A B C D E F G H I J N O Q3 Q4 
A with B  33 60 50 58 43 41 55 28 48 34 48 23 40 46 
Spearman 
Brownb 
corrections 
50 75 67 73 60 58 71 44 65 51 65 37 57 53 
C with D  41 56 44 35 32 31 47 29 37 21 45 20 38 42 
Spearman 
Brownb 
corrections 
58 72 61 52 48 47 64 45 54 35 62 32 65 59 
aN = 1407 boys & girls 
b these are not precisely equivalence coefficients but may be considered lower 
bound estimates of dependability coefficients for the two-form length. 
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VALIDITY 
Many tests are developed with the expresses purpose 
of predicting some one aspect of behavior or of measuring a 
single dimension of personality. The validity of these tests is 
a measure of the relationship between what the test 
specifically measures and what it is trying to measure. In 
technical terms, it is a criterion or concrete validity, 
meaningful only in regard to the test‟s limited purpose. The 
CPQ and its sister scales for other age ranges, is a multiple-
purpose test measuring at the same time many different 
aspects of personality, and is usefully applied in prediction 
and measurement across many different situations. Because 
of this, and because of its recent introduction into applied 
areas, information on concrete validity will not be presented 
here, but is given in Chapter-9. 
What is more important, in any case is the relationship 
of what a test measures to some hypothesized construct 
concerning the structure of personality. Many tests  are 
constructed on a strictly empirical foundation, i.e without 
the guidance of theory. Their usefulness is extremely 
limited, for they are applicable only with reference to 
someone criterion . on the other hand, the CPQ is 
theoretically bases; its scales are relevant to the hypothesized 
structure of personality, and validity indicates both the 
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goodness of the hypotheses and the adequacy of the 
measures of each hypothesized construct. This is termed 
Concept (or “construct”) validity obtaining these validities is 
quite complex, arising from factor techniques, and therefore 
will not be discussed here. However, each coefficient can be 
regarded as a mean correlation of a particular group of items 
with the factor that, together, they are supposed to measure. 
More precisely, this is direct concept validity, and the 
coefficients for each factor are set out in Table-6. 
Another interpretation of these coefficients in Table-6 
is that they represent upper limits of the predictive power of 
individual scales. That is, it is unlikely that Factor C, for 
example, will be found in practice to correlate by itself more 
than87 with any concrete criteria. This limit could, of course, 
be exceeded if Factor C were combined with other CPQ 
TABLE-6 
Showing CPQ Direct Validity Coefficients a 
Personality Factor 
Form A B C D E F G H I J N O Q3 Q4 
A+B+C+D 54 90 87 80 42 64 34 64 68 64 41 74 45 68 
A+B 52 84 78 77 43 46 38 57 59 63 45 67 59 64 
C+D 43 84 79 63 31 65 25 52 62 45 29 55 20 58 
aN = 836 boys & girls 
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scales in a multiple regression equation to predict some 
criterion as is shown in Chapter-9. 
Academic Achievement:-  
The marks obtained by the subjects in their previous 4th & 
5th grade examination conducted by school authorities was 
taken as an index of the academic achievement of the 
subjects. 
3. Statistical Treatment:- 
various statistical methods including mean, standard 
deviation & „t‟ test have been used to analyze the data & 
draw inferences & to compare children of working & non 
working mothers on personality characteristics & academic 
achievement.  
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Chapter-IV 
 
TABULATION, ANALYSIS & 
 INTERPRETATION OF DATA 
 
The interpretation of data is of great importance in the 
field of research. The data as such has no meaning if it is not 
analysed and interpreted properly. SO the next step in the 
process of research, after the collection of data is the 
organization, analysis and interpretation of data and 
formulations of generalizations and conclusions to get a 
meaningful picture out of the raw information collected. The 
analysis and interpretation of data represents the application 
of deductive and inductive logic to  these research process. 
Barr and others point out “ Analysis is an important 
phase of the classification and summarization of data.” 
The data collection from the sample subjects through 
several data devices, was statistically analyzed by 
employing various statistical techniques. The data after 
analysis has been arranged in a tabular manner and is 
presented in the following manner. 
1. Personality characteristics of children of working 
and non working mothers. 
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2. Academic achievement of children of working 
and non working mothers. 
 
1. A Personality characteristic of children of working and 
non working mothers. 
 The interpretation of the assessment and comparison 
of personality characteristics have been done under 
following lines. 
Factor to factor comparison of children of working and 
nonworking mothers. 
As mentioned in the foregoing page, the main 
objective of the present study were to analyze the 
personality characteristics and Academic achievement of 
children of working and non-working mothers so that we 
arrive at a better understanding of personality characteristics 
in terms of its correlates in each group i.e children of 
working and non working mothers. Towards realizing this 
goal, the data collected through various data gathering 
devices was analyzed statistically by mean, S.D and T.Test. 
 In the beginning the data on identification of the 
sample for this study is placed in the table-7 
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TABLE-7 
 
The selected groups of sample were administered by 
children personality questionnaire (C.P.Q) and the details 
are given in the following tables i.e from 8-12 the academic 
achievement of the student& were assessed on the basis of 
marks/division obtained in class 4th and 5th. The details of 
their academic achievement is given in tables from 13-17. 
 
 
 
 
 
 
Showing the sample of the study. The selected groups were 
subjected to the tests of personality characteristics and academic 
achievement.  
 
Personality Factor 
Group Male Female Total 
Children of working mothers (CWM) 50 50 100 
Children of non-working mothers 
(CWM) 
50 50 100 
Total 100 100 200 
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TABEL-8 
Showing Mean comparison of children of Non-
working and working mothers on personality 
characteristics (C.PQ) 
  (N=100 in each group) 
Personality 
factor 
Group Mean St.Dv T.Value 
Level of 
Significance 
A CNWM 2.72 1.34 0.91 Not of 
Significant CWM 2.90 1.45 
B CNWM 2.33 1.24 3.45 Significant at 
0.01 level CWM 2.97 1.38 
C CNWM 3.92 1.30 5.96 Significant at 
0.01 level CWM 4.96 1.16 
D CNWM 5.19 1.35 4.68 Significant at 
0.01 level CWM 6.10 1.40 
E CNWM 6.23 2.02 3.49 Significant at 
0.01 level CWM 7.17 1.79 
F CNWM 4.89 1.71 5.70 Not 
Significant CWM 6.35 1.90 
G CNWM 3.03 1.28 0.85 Significant at 
0.01 level CWM 3.19 1.39 
H CNWM 4.11 1.78 3.63 Significant at 
0.01 level CWM 4.99 1.64 
I CNWM 5.52 1.85 1.37 Not  
Significant CWM 5.89 1.96 
J CNWM 4.90 1.45 3.40 Significant at 
0.01 level CWM 5.72 1.93 
N CNWM 5.59 1.28 4.39 Significant at 
0.01 level CWM 6.47 1.54 
O CNWM 6.32 1.59 2.37 Significant at 
0.05 level CWM 6.86 1.63 
Q3 CNWM 3.08 1.67 1.34 Not of 
Significant CWM 3.39 1.60 
Q4 CNWM 4.72 1.80 2.98 Significant at 
0.01 level CWM 5.44 1.62 
CWM:- Children of working mothers 
CNWM:- Children of Non-working mothers 
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The Table -8, mean comparison of Non-working and 
working mother‟s reveals that on factors 
B,C,D,E,G,H,J,N,O,Q4 significant difference have been found 
between both the groups on 14 children‟s personality factors. 
The difference have been found at point 0.01 level on all the 
above factors except factor 0 where significant difference 
have been found at 0.05 level. In these 10 comparisons, the 
mean difference favours the CWM which implies that this 
group in comparisons to CNWM are more intelligent, 
emotionally more stable, excitable, competitive, Enthusiastic, 
venture some, reflective, shrewd, Apprehensive and tense 
where as CNWM are less intelligent, emotionally less stable, 
phlegmatic, In active, sober, shy, zestful forthright, confident 
and relaxed. Four of the comparison which have been found 
insignificant are factors (A,F,I and Q3). This means that the 
two groups of the children are some what similar on the 
continuum of reserved-warm hearted, Expedient-
Conscientious, tough minded-tender minded  and 
undisciplined controlled. The hypothesis No-1 which reads, 
“ there is no significant difference between the CNW & WM 
on personality characteristic stands almost rejected 
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TABLE -9  
Showing Mean comparison of male children of Non-
working and working mothers on personality 
characteristics  (C.PQ) 
 (N=50 in each group) 
Personality 
factor 
Group Mean St.Dv T.Value 
Level of 
Significance 
A CNWM 2.88 1.40 0.87 Not of 
Significant CWM 2.64 1.35 
B CNWM 2.56 1.33 2.36 Significant at 
0.05 level CWM 3.20 1.39 
C CNWM 3.76 1.35 6.08 Significant at 
0.01 level CWM 5.16 0.91 
D CNWM 4.80 1.44 3.36 Significant at 
0.01 level CWM 5.64 1.03 
E CNWM 5.48 1.96 1.79 Not 
Significant CWM 6.08 1.32 
F CNWM 4.16 1.58 3.11 Significant 
0.01 level CWM 5.16 1.63 
G CNWM 3.14 1.21 0.35 Not 
Significant CWM 3.24 1.60 
H CNWM 4.18 1.38 2.75 Significant at 
0.01 level CWM 5.00 1.59 
I CNWM 7.66 1.19 1.99 Significant at 
0.05 level CWM 7.14 1.23 
J CNWM 5.00 1.59 1.17 Not  
Significant CWM 5.46 2.28 
N CNWM 5.64 1.41 3.46 Significant at 
0.01 level CWM 6.54 1.18 
O CNWM 6.36 1.50 1.27 Not  
Significant CWM 6.76 1.66 
Q3 CNWM 3.58 1.73 0.11 Not  
Significant CWM 3.54 1.83 
Q4 CNWM 4.64 1.56 1.03 Not  
Significant CWM 4.92 1.12 
CWM:- Children of working mothers 
CNWM:- Children of Non-working mothers 
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From the table-9 it is clear that out of 14 comparison seven 
(7) have been found to be significant at 0.1 and 0.05 level. It 
has been found that male CNWM in comparison to male 
CWM differ significantly in personality factor C,D,F,H,N,B,I. 
It is interesting to note that in these seven comparisons, the 
mean difference favors the CNWM on factor B and I and 
CWM on C,D,F,H,N, this implies that CNWM in comparison 
to CWM are more intelligent and tender minded on the 
other hand CWM have been found to be emotionally stable, 
excitable, enthusiastic venturesome and shrewd seven (7) of 
the comparisons which have been found not significant are 
factor A,E,G,J,O,Q3,Q4. This means that the two groups of the 
children are somewhat similar on the continuum of 
reserved-warmhearted, obedient-Dominant, Expedient-
Conscientious, Zestful-reflective, Confident-apprehensive, 
undisciplined self conflict- controlled and released-tense. In 
the light of these results the hypothesis No-2., which reads 
that, there is no significant difference between the male 
CNW and CWN on personality characteristics stands 
partially accepted. 
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TABLE -10 
Showing Mean comparison of Female  children of 
Non-working and working mothers on personalities 
Questionnaire  (C.PQ) 
 (N=50 in each group) 
Personality 
factor 
Group Mean St.Dv T.Value 
Level of 
Significance 
A CNWM 2.56 1.26 2.16 Significant at 
0.05 level CWM 3.16 1.50 
B CNWM 2.10 1.11 2.59 Significant at 
0.05 level CWM 2.74 1.35 
C CNWM 4.12 1.32 2.40 Significant at 
0.05 level CWM 4.76 1.35 
D CNWM 5.58 1.14 3.57 Significant at 
0.01 level CWM 6.56 1.57 
E CNWM 7.08 1.65 3.73 Significant at 
0.01 level CWM 8.26 1.51 
F CNWM 5.62 1.52 6.72 Significant at 
0.01 level CWM 7.54 1.33 
G CNWM 2.92 1.35 0.87 Not 
Significant CWM 3.14 1.16 
H CNWM 4.04 2.12 2.65 Significant at 
0.01 level CWM 5.06 1.71 
I CNWM 4.38 1.69 0.75 Not  
Significant CWM 4.64 1.76 
J CNWM 4.80 1.29 2.52 Significant at 
0.05 level CWM 5.60 1.83 
N CNWM 5.54 1.15 2.80 Significant at 
0.01 level CWM 6.40 1.84 
O CNWM 6.28 1.70 2.05 Significant at 
0.05 level CWM 6.96 1.62 
Q3 CNWM 2.58 1.46 2.36 Significant at 
0.05 level CWM 3.24 1.33 
Q4 CNWM 4.80 2.02 2.99 Significant at 
0.01 level CWM 5.96 1.86 
CWM:- Children of working mothers 
CNWM:- Children of Non-working mothers 
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A perusal of the table -10 reveals that out of 14 
comparisons (12) have been found to be significant at 
0.01 and 0.05 level. It has been found that CNWM in 
comparison to CWM differ significantly in personality 
factor A,B,C,J,O,Q3 at 0.05 level and D,E,F,H,N,Q4 at 
0.01 level. Out of these 12 factors the mean difference 
favours the children of working mothers which 
implies that CWM in comparison to CNWM are more 
warmhearted intelligent, emotionally stable, excitable, 
competitive, Enthusiastic, venturesome, reflective, 
shrewd apprehensive, controlled and tense. It has also 
been found that the two groups of children of working 
and N.W mothers do not differ significantly on factor 
G & I. this means that the two groups of children are 
similar on the continuum of Expedient- Conscientious 
and tough minded-tender minded the hypothesis 
No.,3 which reads that, “ there is no Sig. difference 
between female CNW & W.M on personality 
characteristic” stands rejected. 
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TABLE-11 
Showing Mean comparison of Female  children of Non-
working Mothers With Male Children Of  working 
mothers on Children personality Questionnaire  (C.PQ) 
(N=50 in each group) 
Personality 
factor 
Group Mean St.Dv T.Value 
Level of 
Significance 
A CNWM 2.56 1.26 0.31 Not 
Significant CWM 2.64 1.35 
B CNWM 2.10 1.11 4.38 Significant at 
0.01 level CWM 3.20 1.39 
C CNWM 4.08 1.24 4.95 Significant at 
0.01 level CWM 5.16 0.91 
D CNWM 5.58 1.14 0.28 Not 
Significant CWM 5.64 1.03 
E CNWM 6.98 1.80 2.85 Significant at 
0.01 level CWM 6.08 1.32 
F CNWM 5.62 1.52 1.46 Not 
Significant CWM 5.16 1.63 
G CNWM 2.92 1.35 1.08 Not 
Significant CWM 3.24 1.60 
H CNWM 4.04 2.12 2.35 Significant at 
0.05 level CWM 4.92 1.59 
I CNWM 4.38 1.69 9.34 Significant at 
0.01 level CWM 7.14 1.23 
J CNWM 4.80 1.29 3.05 Significant at 
0.01 level CWM 5.84 2.03 
N CNWM 5.54 1.15 4.29 Significant at 
0.01 level CWM 6.54 1.18 
O CNWM 6.28 1.70 1.43 Not 
Significant CWM 6.76 1.66 
Q3 CNWM 2.58 1.46 2.90 Significant at 
0.01 level CWM 3.54 1.83 
Q4 CNWM 4.82 2.02 0.37 Not 
Significant CWM 4.92 1.12 
CWM:- Children of working mothers 
CNWM:- Children of Non-working mothers 
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The above table i.e 11 reveals that out of these 14 comparison 
eight (8) have turned out  to be significant at 0.1 and 0.05 
level.  
We see that female children of NWM in comparison to male 
children of W.M differ significantly in personality factor at 
B,C,E,I,J,N,Q3,H the mean difference being significant at 0.01 
and 0.05 level. This means difference favour the female 
children of NWM in factors C,E,I which implies that female 
children of NWM in comparison to male children of W.M 
are more emotionally stable, competitive, and tender 
minded on the other hand  male children of W.M have been 
found higher on the factors B,H,J,N,Q3 which means that 
they are intelligent venturesome, reflective, shrewd and 
controlled. It has also been found that the two groups of 
female children of NWM and male children of W.M do not 
differ significantly on factors A,D,F,G,O,Q4. This means the 
two groups of children are similar on the continuum of 
reserved-warm heated, inactive-overactive, Sober-
Enthusiastic, Expedient-Conscientious, confident-
Apprehensive and relaxed tense. In the light of these results 
the hypothesis No-4., which reads that, there is no 
significant difference between female CNWM and male 
CWM on  personality characteristics stands partially 
accepted. 
 98 
 
TABLE-12 
Showing Mean comparison of Female  children of Non-
working Mothers With Male Children Of  Non-working 
mothers on Children’s personality Questionnaire  (C.PQ) 
  (N=50 in each group) 
Personality 
factor 
Group Mean St.Dv T.Value 
Level of 
Significance 
A CNWM 2.56 1.26 1.20 Not 
Significant CWM 2.88 1.41 
B CNWM 2.10 1.11 1.88 Not 
Significant CWM 2.56 1.33 
C CNWM 4.08 1.24 1.23 Not 
Significant CWM 3.76 1.35 
D CNWM 5.58 1.14 2.99 Significant at 
0.01 level CWM 4.80 1.44 
E CNWM 5.62 1.52 4.70 Significant at 
0.01 level CWM 4.16 1.58 
F CNWM 2.92 1.35 0.86 Not 
Significant CWM 3.14 1.21 
G CNWM 4.04 2.12 0.39 Not 
Significant CWM 4.18 1.38 
H CNWM 4.38 1.69 7.81 Significant at 
0.01 level CWM 6.66 1.19 
I CNWM 4.80 1.29 0.69 Not 
Significant CWM 5.00 1.59 
J CNWM 5.54 1.15 0.39 Not 
Significant CWM 5.64 1.41 
N CNWM 6.28 1.70 0.25 Not 
Significant CWM 6.36 1.50 
O CNWM 2.58 1.46 3.13 Significant at 
0.01 level CWM 3.58 1.73 
Q3 CNWM 4.80 2.02 0.44 Not 
Significant CWM 4.64 1.56 
Q4 CNWM 4.79 2.01 0.36 Not 
Significant CWM 4.62 1.51 
CWM:- Children of working mothers 
CNWM:- Children of Non-working mothers 
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An analysis of table-12 gives the information that out of 
these 14 comparisons only 4 have turned out be significant at 
0.01 level. It is interesting to see that in these 4 comparisons, 
the mean difference favours the female children of NWM on 
factors D&E and the male children of NWM on factor H & O 
this implies that female children of NWM in comparison to 
male children of NWM are more excitable and competitive 
while as male children of NWM have been found to be 
venturesome and apprehensive and on the other hand the 10 
factors i.e ABCFGIJNQ3&Q4 which have been found in 
significant are somewhat similar on the continuum of 
reserved-warmhearted, Dull-intelligent, Emotionally less 
stable-Emotionally stable, Sober-Enthusiastic, Expedient-
Conscientious, tough minded-Tender minded ,Zestful-
reflective, forthright-shrewd, undisciplined self conflict, 
controlled, and relaxed-Tense. 
In the light of these results the hypothesis No:-5 which 
reads, “There is No Sig. difference between female CNWN  
and male CNWN on personality characteristic” stands 
almost accepted. 
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TABLE-13 
Showing mean comparison of children of working and 
non-working mother’s on “Academic achievement.” 
Group N Mean St.Dev T.Value 
Level of 
Significance 
(CWM) Children 
of working 
mothers 
100 81.17 8.89 
3.73 
Significant at 0.01 
level 
Children of Non-
working mothers 
(CNWM) 
100 76.38 9.25 
 
A comparison was made between the children of working 
and Non-working mothers on Academic achievement. It is 
clear from the above table that the T.value which is 3.73 is 
significant at 0.01 level of Significant. It means that there is a 
significant difference between the CWM and CNWM so far 
as their academic achievement is concerned. Moreover, the 
table shows the higher mean score of CWM, which implies 
that the academic achievement of CWM is better than the 
CNWM. 
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TABLE-14 
Showing mean comparison of Male children Of 
working Mother and  Female Children of working 
mother’s on “Academic achievement.” 
Group N Mean St.Dev T.Value 
Level of 
Significance 
working mothers 
(Boys) 
50 80.11 9.27 
1.19 Not Significant   
working mothers 
(girls) 
50 82.22 8.46 
 
Table-14 depicts that the t.value is 1.19 which is not 
significant at 0.01 level of confidence. It is evident from the 
above table that the children belonging to male children of 
working mother‟s and female children of working mothers 
do not differ so far as their academic achievement is 
concerned. As table shows the higher mean score of female 
CWM it implies that the academic achievement of female 
CWM is slightly better than Male CWM. In the light of these 
results the hypothesis No-7 which reads that there is no Sig. 
difference between Male CWM and Female CWM on 
academic achievement stands accepted. 
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TABLE-15 
Showing mean comparison of Male children Of 
working  and Non- working mother’s on “Academic 
achievement.” 
Group N Mean St.Dev T.Value 
Level of 
Significance 
Male children 
working Mothers 
50 80.11 9.27 
1.99 
 
Significant at 0.05 
Level   
Male children 
Non-working 
Mothers 
50 76.51 8.79 
 
The Table -15 reveals the comparison between male children 
of working and non-working mother‟s on academic 
achievement. In this table we find the t.value is 1.99 which is 
significant at 0.05 level of confidence. This shows that there 
is a significant difference between male children of working 
and non-working mothers so far as their academic 
achievement is concerned. It is interesting to see that male 
children of working mothers shows  the higher mean score 
which implies that their academic achievement is better than 
the male children of non-working mothers. 
So in the light of these results the hypothesis No:-8 which 
reads that there is no significant difference between male 
CW and NWM on academic achievement stands rejected. 
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TABLE-16 
Showing mean comparison of Female children Of 
working  and Non- working mother’s on “Academic 
achievement.” 
Group N Mean St.Dev T.Value 
Level of 
Significance 
Female children 
of  working 
Mothers 
50 82.22 8.46 
3.27 
Significant at 0.01 
Level   
Female children 
Non-working 
Mothers 
50 76.25 9.77 
 
From the above table a comparison was made between the 
female children of working and non-working mothers on 
academic achievement. The obtained t. value which is 3.27 is 
significant at 0.01 level. So it is evident from the table that 
the female children of working and non –working mothers 
differ significantly far as their academic achievement is 
concerned. In the light of these results the hypotheses No.9 
which reads, that there is No sig. diff between female 
children of working and N.W mothers on academic  
achievement stands rejected. 
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TABLE-17 
Showing mean comparison of Male children Of Non- 
working mother’s and Female Children of Non- 
Working Mother’s on “Academic achievement.” 
 
Group N Mean St. Dev T.Value 
Level of 
Significance 
Non-working 
mother (Male) 
50 76.51 8.79 
0.14 Not Significant 
Non-working 
mother (Female) 
50 76.25 1.4 
 
The above table depicts the comparison made between Non-
working mother‟s (Male) and Non-working mother‟s 
(female) on academic achievement. In this table we find the 
t.value is 0.14 which is not significant at 0.01 level of 
confidence. So it is evident from the above table that the 
comparison which we made between the two groups do not 
differ so far as their academic achievement is concerned. In 
the light of these results the hypothesis No:-10, which reads, 
“ There is no significant difference between Male CNWM 
and female CNWM on academic achievement” stands 
accepted. 
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Chapter-V 
 
SUMMARY, CONCLUSION, EDUCATIONAL. IMPLICATION, & 
SUGGESTIONS 
 As the results have been interpreted in the fore going 
pages of this chapter, the discussion of these results based on 
the interpretation is presented as under: 
PERSONALITY CHARACTERISTICS 
 The comparison of two groups has revealed that 
children of working mothers in comparison to children of no 
n working mothers are more intelligent, emotionally more 
stable, excitable, competitive, Enthusiastic, Venture some, 
reflective, shrewd, apprehensive & tense. The children of 
non working mothers in turn are less intelligent, emotionally 
less stable, phlegmatic, inactive, sober, shy, zestful, forth 
right, confident & relaxed. The two groups however are 
similar on the factors (A, G, I & Q3) ie, Reserved – 
Warmhearted, Expedient – Conscientious, Tough Minded – 
tender minded & undisciplined controlled. 
 The male children of non working mothers in 
comparison to male children of working mothers have been 
found more emotionally stable, excitable, Enthusiastic, 
Venture some & Shrewd. It is interesting to note that in these 
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comparisons the mean difference favour‟s the children of 
non working mothers on facto B & I which implies that they 
are more intelligent & Tender Minded. However the two 
groups i.e, male children of working mothers & non working 
mothers have been found to be similar on factors reserved – 
warmhearted, zestful – reflective , confident – apprehensive, 
undisciplined self conflict – controlled & relaxed – Tensed. 
 The female children of working mothers in comparison 
to female children of non working mothers have been found 
more warmhearted, intelligent, emotionally stable, excitable, 
competitive, Enthusiastic, venture some, reflective shrewd 
apprehensive, controlled & tense. However the two groups 
have been found to be similar on factors Expedient – 
Conscientious & Tough minded Tender minded.  
 The female children of non working mothers in 
comparison to male children of working mothers are more 
emotionally stable, competitive & tender minded. On the 
other hand male children of working mothers have been 
found to be more intelligent, venture some, reflective, 
shrewd & controlled. The two groups of children are similar 
on factors Reserved – Warm hearted, Inactive – Overactive, 
Sober - Enthusiastic , Expedient - Conscientious, and 
Confident – Apprehensive & Relaxed – Tensed.  
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 The female CNWM in comparison to male children of 
non working mothers are more excitable & competitive 
while as male CNWM have been found to be venturesome & 
Apprehensive. The two groups of children are somewhat, 
similar on factors reserved – warmhearted, dull intelligent, 
emotionally less stable – emotionally stable, Sober – 
Enthusiastic, expedient – Conscientious, Tough minded – 
Tender minded, zest full – reflective, forth right – shrewd , 
undisciplined self conflict controlled & relaxed-tense. 
B. ACADEMIC ACHIEVEMENT 
   In table 1.6 the comparison of two groups has revealed 
that children of working mothers in comparison to children 
of non working mothers shows the higher mean score & 
implies that they have better academic achievement than 
CNWM. Table 1.7 presents the results that male children 
belonging to working mothers & female children of working 
mothers do not differ so far as their academic achievement is 
concerned as the table shows the higher mean score of 
female CWM, it implies that the academic achievement of 
female CWM is slightly better than male CWM. 
In table 1.8, I investigated that there is a significant 
difference between male children of working & non working 
mothers so far as their academic achievement is concerned. 
It is interesting to see that male children of working mothers 
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shows the higher mean score which implies that their 
academic achievement is better than the male children of 
non working mothers. 
 In table 1.9, the comparison of two groups have 
revealed that female children of working & non working 
mothers differ significantly so far as their academic 
achievement is concerned. So female CWM have better 
academic achievement the female CNWM. 
 In table 1.10, the comparison of two groups between 
non working mothers (male) & non working mothers 
(female) has revealed that they do not differ so far as their 
academic achievement is concerned.  
 Summing up the above discussion on personality 
characteristics & academic achievement it may be safe to 
infer that although a number of controls viz, age, sex, school 
system & areas were applied. Yet there seems scope for 
further research in this direction. The present study has 
revealed that CWM & CNWM are similar on some factors & 
dissimilar on other factors. These findings are in agreement 
with the findings of Vijai (1990) attempted to compare the 
children of working & non working mothers in respect of 
personality, educated achievement & level of aspiration. The 
study revealed that there is a significant difference in the 
personality characteristics of children of working & non 
 110 
 
working mothers. Significant difference was found in the 
educated achievement of children of working mothers & non 
working mothers Sharma (1986) & Swarajya Laxmi, C (1992) 
found that children of non working mothers were found to 
be more excited. Tender hearted, sensitive dependent & 
more protected. 
 The study is also supported by Swarajya Laxmi, C 
(1992). He has written in his book “Women At Work” that 
carrying out almost single handedly all the duties & 
responsibilities of home over strains a working women & 
makes her tired & irritable which in turn is liable to make 
her an unpleasant & un-enjoyable company for her husband 
& children, which creates the emotional problems among 
them. Ramagi Rao (1977) has contended that socio-
economically disadvantaged children were poor in academic 
achievement. As it is evident that socio-economic   status of 
the family not only helps a student in getting higher 
education but also it helps in academic achievement. 
 Prior studies of maternal employment use a few 
measures to examine the effects of maternal employment on 
personality characteristics & academic achievement of 
children. These include mother‟s employment status, 
working hours, timing of employment & wage rate. These all 
arguably may play into the ways that maternal employment 
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influences personality characteristics and  academic 
achievement of children. (Kohn & Schooler 1973). One‟s day 
today tasks & responsibilities usually define people‟s 
relationship with their environment at home & at work, & 
Lareau (2003) argues that it influences the way people parent 
their children. Parcel & Menahgas argue that there is close 
interaction between mother‟s intellectual ability & job. 
Mothers who work in highly complex work environments 
reinforce their intelligence ability continuously. Leibowitz  
(1977) argues that the association between mothers 
education & child out comes could be due to a correlation 
between maternal education & genetic abilities, which are 
passed to the child, or to more educated mothers being more 
productive in developing abilities, Similarly Kalmijn (1994) 
finds that level of maternal education is particularly 
beneficial for the child because the mother typically spends 
more time with children than the father. Although Desai, 
Chase – Lansdale & Michael (1989) report that mothers 
employment decreases mothers time spent with the child. 
Datcher Loury (1988) & Lcibowitz (1977) finds that time 
spent by mothers with their children is affected by this level 
of education, where more educated mothers attempt 
intensive mothering (Hays, 1996) which increases the quality 
of mother child interactions (Parcel & Mehaghan 1994). 
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SUMMARY 
The present study was designed to identify the differential 
personality characteristics & academic achievement of 
children of working & non working mothers. The purpose 
was to promote a better understanding about the role of 
personality characteristics & academic achievement in the 
life of children of working & non working mothers. 
200 children (50 Boys of W.M) 
   50 Girls of W.M 
   50 Boys of NWM 
   50 Girls of NWM 
Reading in 5th and 6th class in both Govt. & Private schools in 
district Srinagar were selected to serve as the sample for the 
present study. 
The following tools were employed for the purpose of 
collecting relevant data from the selected subject.  
1. Porter & Cattell children personality question (CPQ). 
2. Academic achievement.   
Various statistical methods including Mean S.D, t test, were 
used to analyze the data for testing the directional 
hypothesis to enable the investigator to arrive at certain 
conclusions. 
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CONCLUSION          
 In the light of the objectives set forth for the present 
investigation, the data was collected with the help of a 
suitable tool. This data was later analyzed & on the basis of 
the discussions of the results, certain factors have been 
revealed. These broader conclusions are discussed as under: 
1. The study has revealed that CWM are more intelligent, 
emotionally more suitable, excitable, competitive, 
Enthusiastic, venturesome, reflective shrewd, 
Apprehensive & tense while as CNWM are less 
intelligent, emotionally less stable, phlegmatic, 
inactive, sober, shy, zestful forth right confident & 
relaxed. And similar on factors i.e, reserved, 
warmhearted, expedient – conscientious, tough 
minded – tender minded & undisciplined controlled. 
2. The male children of NWM are more emotionally 
stable, excitable enthusiastic, venturesome & shrewd 
than male CWM. Mean difference favors the children 
of NWM on factor B & I which implies that they are 
more intelligent & tender minded. They are similar on 
factors reserved – warmhearted obedient, dominant 
expedient – conscientious, zestful – reflective, 
confident apprehensive, undisciplined self conflict – 
controlled & relaxed – tensed. 
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3. Female CWM have been found to be warmhearted, 
intelligent, emotionally stable, excitable, competitive 
Enthusiastic, venturesome, reflective , shrewd 
apprehensive controlled & tense than female CNWM. 
However, similar on factors expedient – conscientious 
& tough minded – tender minded. 
4. Female CNWM are more emotionally stable, 
competitive & tender minded. On the other hand the 
male children of W.M have been found to be more 
intelligent, venturesome, reflective, shrewd & 
controlled. They are similar on factors reserved – 
warmhearted, inactive – overactive, sober – 
Enthusiastic, expedient – conscientious, confident 
apprehensive & relaxed – tensed. 
5. The female CNWM are more excitable & competitive 
while as male CNWM have been found to be 
venturesome & apprehensive. 
6. It has been revealed that CWM have better academic 
achievement than CNWM. 
7. It has been found that female children of W.M are 
slightly better than male CWM. 
8. The study has further revealed that male CWM has 
better academic achievement than male CNWM. 
9. It has been found that female CWM‟s are better in 
academic achievement than female CNWM. 
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10. Children NWM (male) do not differ with CNWM 
(female) so far as their academic achievement is 
concerned.       
EDUCATIONAL IMPLICATIONS    
1. In modern period, children of working mothers seems 
to be better as compared to children of non working 
mothers because CWM possess balanced personality & 
good academic achievements. There is a tremendous 
need to encourage & pay attention & guide the 
children at school level. The present study shows that 
better personality & family conditions are being found 
in those children whose mothers are working & 
especially if mothers are in high quality job. So it is 
worthwhile to say that the better provision of Ed. 
Should be provided to children at school level that is 
linked with the development of whole ratio as better 
the education at school level we may get better out 
come  of students resulting in better development. 
2. Children should be involved in activities, excursions, 
short trips to various places which will boost their 
intellectual development & also influence their 
personality characteristics. 
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3. In order to solve their adjustment problems & to make 
the psychologically, personally, intellectually & 
socially well adjusted we should guide them better 
care & protection. 
4. School environment should be as such which will lead 
to develop better personality & good academic 
achievement. 
SUGGESTIONS     
 Further the following suggestions are put forth for 
further research in the areas.  
1. The research should include the mothers of all children 
irrespective of their working or non working status. 
2. In order to understand personality characteristics & 
academic achievement of children belonging to 
different group‟s i.e, working & non working status a 
separate study may be replicated on large sample. 
3. The present study was limited to urban areas only. It 
would be worthwhile to conduct further research on 
both rural & urban areas, male & female school 
students from age group 6 to 16at different stages of 
life. 
4. Research may be conducted to found out the other 
variables which have indirect effect on the academic 
record & personality characteristics.    
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ABSTRACT 
 
A personality characteristic is the development of 
organized pattern of behavior on attitudes that makes a 
person distinctive. Personality characters occur by the 
ongoing interaction of temperament, character and 
environment. Temperament is the set of genetically 
determined traits that determined the child‟s approaches to 
the world. The second component of personality comes from 
adaptive patterns related to a Childs specific environment. 
Most psychologists agree that these two factors 
temperament and environment influences the development 
a personal personality most. The third component of 
personality is character, the set of emotional, cognitive and 
behavioral patterns learned from experiences that 
determines how a person thinks, feels and behaves. 
 Children are not just adults. They go through typical 
characteristics of growth, intellectually emotionally and 
socially on their way to becoming adults. There is no doubt 
that an individual is the byproduct of constant interaction of 
heredity and environmental factors. The home is the 
person‟s primary environmental form the time he is born. 
Scientific studies of the family is a wide variety of cultures 
have revealed why it has such impact on the developing 
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concept of self in childhood and why this impact persists 
relatively unchanged throughout the life span. The reason 
universal are as under:- 
 Family influences on personality are 
greatest when the major part of ones time 
is spent in the home and with members of 
the family. 
 Personality is formed in the first instance 
within the womb of family relationship. It 
is from these early experiences that child 
acquires his attitudes, values and pattern of 
social behavior. The pattern of personality 
development is the young child established 
primarily with the frame work of his 
relationship with the parents. During the 
Childs earliest years the parents constitute 
the chief social influence which the child 
experiences. 
Research studies have revealed that mother has a great role 
in the personality development of a child. The parental 
attitude has great influences especially mother because she 
has very close contact with the child. 
 The research over the last forty years shows that the 
mother‟s employment status is not so robust a variable that 
the simple comparison of the children of employed and 
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unemployed mothers will reveal meaning full differences. 
Relationship have had to be examined with attention to 
other variables that moderates effects particularly important 
were social class, the mothers marital status whether the 
employment  was full or part time, the parents attitudes and 
the Childs gender. 
 In view of the researchers conducted in the field of 
impact of working and non working mothers on personality 
characteristics, it has been observed that a little research 
work has been done so far as thin field is concerned number 
of investigation have been done on the influence of working 
and non working mother on Childs characteristics 
development. These studies reveal that there is a great 
impact of working mothers on thin children‟s in terms of 
their school performance, social adjustment and other 
personality characteristics. 
 In view of the studies it is evident that there is great 
effect of working mothers on personality characteristics of 
their children. The parental attitude towards children, their 
love, affections and care play a critical role in the personality 
development. It has been also realized that research work 
should be carried on to find out the influence of employed 
mother on personality characteristics especially for the 
children for the age group 6 to 12 because there is very less 
research work done on this age group. Thus the researcher 
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has got interest to find out the difference, if any among 
children of working and non working mothers in terms of 
their personality characteristics and educational 
achievement. 
 
STATEMENT OF THE PROBLEM 
Statement Of The Problem:- 
 The problem, selected for the purpose of the present 
investigation reads as: 
“A study of personality characteristics & Academic 
achievement of children of working & non working mothers. 
Objectives Of The Study:- 
 The present study was undertaken with the objectives 
of identifying the children of working & non working 
mothers & comparing differentiating them on personality 
characteristics & academic achievement. 
Sample:- 
 200 students of the 5th & 6th grade, of which 100 
students (50 boys & 50 girls) of working mothers & 100 
students (50 boys & 50 girls) of non working mothers served 
as sample for the present study. 
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Data Gathering Tools:- 
 The data was collected with the help of  
(1) Porter & Cattell children personality Questionnaire 
(CPQ). 
The CPQ measures 14 primary traits useful in 
understanding & evaluating the course of personal, social & 
academic development, Plus traits related to creativity. 
Traits measured by CPQ include emotional stability, self 
concept level, excitability & apprehension, scores for 
extraversion, anxiety & other broad trait patters & also 
obtained as combination of the primary scales. It is meant for 
age groups between 8-12 years. Each form has 140 items. 
Time required is 30 to 60 minutes per form. Min reading 
level s 4th standard.  
(2) Academic achievement which was measured on the basis 
of scores scurried by the subjects in their previous 
examination i.e, 4th & 5th class. 
Statistical Analysis:-  
 The data collected was subjected to statistical 
treatment. For testing the hypothesis formulated for the 
present study, mean, S.D & t-Test was employed. 
 
 122 
 
Major Findings:-  
 The analysis has revealed very interesting findings. 
Some of the major findings are reported as under: 
1. We find a significant difference between the children 
of working & non working mothers in their 
personality characteristics. 
2. We partially finds that there is a significant difference 
between male children of working & non working 
mothers in their personality characteristics. 
3. There is a significant difference between female 
CNWM & W.M‟s. 
4. Partially there is a significant difference between 
female CNWM & male CW,M. 
5. The study has further revealed that the female children 
of non working mothers & male children of non 
working mothers do not differ significantly as their 
personality characteristics are concerned. 
6. It has been further revealed that CWM have better 
academic achievement than CNWM. 
7. It has been found that female children of working 
mothers have high academic achievement than male 
CWM. 
8. We also find that male CWM have better academic 
achievement as compared to male CNWM. 
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9. It has been revealed that female CWM are having good 
academic achievement than female CNWM. 
10. It has been found that male CNWM is having almost 
same academic achievement as compared to female 
CNWM.   
Operational Definitions Of The Terms & Variables:- 
 The different terms & variables used in the present 
study are defined as under: 
1. Working Mother: - Working mother in the present 
study shall refer to educated women with educational 
qualification as graduation & above & is engaged in 
any Government or Semi-Government or Private 
Salaried job. 
2.  Non Working Mother: - Non working mother in the 
present study shall refer to educated women with 
educational qualification as graduation & above but 
not engaged in any Government, Semi Government or 
Private job. 
3. Personality Characteristics: - A Personality 
characteristic for the present study is statistically 
dominant set of traits as measured by the Porter & 
Cattelles Children‟s Personality Questionnaire (CPQ).  
4.  
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5. Academic Achievement: - Academic achievement 
shall be measured on the basis of scores secured by the 
subjects in their previous examination i.e 5th and 6th 
class. 
OBJECTIVES 
The following objectives were formulated for the purpose 
of the present investigation. 
11. To compare children of non working mothers 
(CNWM) & children of working mothers (CWM) on 
personality characteristics. 
12. To compare male (CNWM) with male (CWM) on 
personality characteristics. 
13. To compare female (CNWM) with female (CWM) on 
personality characteristics. 
14. To compare female (CNWM) with male (CWM) on 
personality characteristics. 
15. To compare female CNWM with male CNWM on 
personality characteristics. 
16. To compare children of working & NWM on academic 
achievement. 
17. To compare male CWM & female CWM on academic 
achievement. 
18. To compare male CWM & NWM on academic 
achievement. 
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19. To compare female CW & NWM on academic 
achievement. 
20. To compare male non working mothers & female 
NWM on academic achievement. 
HYPOTHESIS 
The following null hypothesis was framed for the 
purpose of present study. 
11. There is no significant difference between the CNW & 
W.M on personality characteristics. 
12. There is no significant difference between the male 
CNWM & W.M on personality characteristics. 
13. There is no significant difference between the female 
CNW & W.M on personality characteristics. 
14. There is no significant difference between the female 
CNWM & male CWM on personality characteristics. 
15. There is no significant difference between the female 
CNWM & male CNWM on personality characteristics. 
16. There is no significant difference between children of 
working & NWM on academic achievement. 
17. There is no significant difference between male children 
of working mothers & female children of working 
mothers on academic achievement. 
18. There is no significant difference between male CW & 
NWM on academic achievement. 
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19. There is no significant difference between children of 
working & NWM on academic achievement. 
20. There is no significant difference between male CNWM & 
female CNWM on academic achievement. 
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